9
[image: image1.jpg]Learning
+Teaching
Scotland





[image: image2.jpg]ALBA | CHRUTHACHAIL



[image: image3.jpg]Blake Stevenson

Creative Research Creating Action




Evaluation of Co-Create

Learning and Teaching Scotland & Creative Scotland

Jennifer Lambert

Sophie Ellison

Alasdair Stuart

Case Studies Appendix 

Blake Stevenson’s final report

May 2011

Contents

Case Study
Page

1TAG, Citizens Theatre – ‘Don’t Start Me!’


Drake Music Scotland – ‘SHINE’
8
14Fèis Rois – ‘Traditional Music and Gaelic Arts’


20Horsecross Arts – ‘Hooks + Bites’


26Imaginate – ‘Evaluating and Appreciating the Performing Arts Online Resource’


33NVA – ‘The Potato Heads’


40Taigh Chearsabhagh Museum and Arts Centre – ‘Walking Within Langass Woods’


47Visible Fictions – ‘State of Emergency’


55YDance – ‘Supporting Higher Dance through Glow’




TAG, Citizens Theatre – ‘Don’t Start Me!’ 

	Project participants

	The TAG (Citizens Theatre) ‘Don’t Start Me!’ project worked with 19 primary schools in the Southside and East End of Glasgow, with two classes in each school. In total 1004 pupils and 44 teachers were involved. Pupils were in P3 and P4. 

We consulted the following people:

Arts Organisation: 

· three members of staff, including the Project Co-ordinator and two Actors/Education Officers involved in the production and delivering the workshops (using a Glow Meet and arts organisation survey).

Teachers:

· nine teachers from six different primary schools (four face-to-face and five using Glow). 

Pupils:

· approximately 150 pupils from six different primary schools (approximately 50 using Glow and 100 face-to-face). 




	Description of project and activities

	The ‘Don’t Start Me!’ Project was a partnership project between TAG Citizens Theatre, Strathclyde Police and Glasgow schools. Working with just over 1000 P3 and P4 children in Glasgow, it aimed to:

· explore the origins of and discuss violent and criminal behaviour (including gangs);

· educate young children in the choices open to them if they find themselves in difficult social situations;

· break down barriers between the local community and the police; and

· develop pupils’ and teachers’ awareness of Glow and ability to use Glow.

There were many strands to the project, including:

· each school saw a live theatre production of a new play which explored the origins of violent and criminal behaviour, and each class had a professionally led post-show drama workshop;

· online resources (via Glow group) available for teachers to access (pre and post show);

· a number of Glow Meets taking place during the project – including a ‘behind the scenes’ glimpse of the rehearsal process, interviews with the director and actors, and with a policeman from Strathclyde Police;

· video clips for the pupils and teachers to access and use during lessons;
· four CPD training sessions to prepare the teachers for using Glow;
· a film maker worked with four ‘Key Schools’ to film feedback and pieces of drama that the children prepared in response to seeing the play;

· online discussions and sharing of information between the teachers involved; and

· TAG worked with the Young Women’s Project in Bridgeton, Glasgow. There were 6 sessions which took place with TAG tutors and a film maker. Video clips were created to be used on the Glow group.



	Planning and development

	TAG developed the project plan after being asked to work with Strathclyde Police. They consulted with a Professor of Criminal Psychology and Social Work Services and Strathclyde Police to ensure the content of the project was realistic and suitable. They also consulted with one teacher from one of the participating schools to check that the material for the project was pitched at the right level, and was not too frightening for the pupils. The consultation with the Police, Professor of Criminal Psychology, Social Services and the school teacher helped to make sure the project was realistic and tackled issues that were relevant to the young people they were working with.

The idea arose from discussions TAG had had with Strathclyde Police, who were keen to work with them on a project looking at crime and violence with young people (having seen previous work TAG had done), and the Co-Create funding seemed like an opportunity to do this.  TAG designed a project that incorporated Glow, live theatre and educational drama as a result.

TAG had heard about Glow, but had no experience of using it, and saw the project as an opportunity to develop knowledge of Glow. The funding also allowed some longevity to the project, with pre/post tasks around delivery of the performance, which was attractive. TAG viewed it as an interesting way for artists to work in schools, with the added benefit of ITC support from LTS and the legacy of a resource that could be used again, possibly with other schools beyond the life of the project. TAG had also previously found that it could be quite difficult to work with schools in Glasgow, and the Co-Create project gave them an opportunity to work specifically with Glasgow schools.

TAG was the main lead on the project, and spent a considerable amount of time preparing the project. Other contributors to the planning stage had fairly minimal time-input (perhaps an hour or two each). 


	Impact on approaches to learning and teaching in schools

	New teaching approaches, skills and knowledge acquisition

Teachers that we consulted with from four of the schools said that the project had helped them to use drama more effectively, and that they had picked up ideas for how they could continue this in future. Other skills, knowledge and approaches for teachers that were developed by the project included:

· a useful themed approach to a drama project;

· access to a range of pre/follow-up materials to utilise;

· training in and experience of using Glow;

· reassurance that creative methods can get excellent results;

· pupil enjoyment at working with new specialists;

· new learning experiences for the pupils, and a new perspective on something important to their lives;

· highlighting issues that young people may be facing, and the importance of listening to pupils; and

· increased confidence in using creative methods in teaching, particularly for challenging subject areas.

Increased creativity and types of learning promoted

The project encouraged creativity in the tasks around the in-school performance of the play. Teachers had access to materials with suggestions for pre/post show activities from TAG, but many also branched out from these themselves. Examples of methods used included: 

· more drama activities;

· creating a news programme;

· creative writing; and

· diaries.

Four teachers that we consulted with commented that it had increased their confidence to be creative in their methods, to explore issues creatively using drama and to be more flexible. As one teacher commented it had given her ‘freedom’ in her teaching. 

Supporting implementation/approach to CfE

Teachers generally felt that the project supported CfE, with the whole class working interactively/ collaboratively together on an inter-disciplinary topic. Teachers felt able to branch off and cover other areas under the name of the project. At one school two teachers said it had particularly helped with Expressive Arts, Personal Social Development, ICT, active learning and interactive teaching methods. 

In one school the staff said that the arts professionals had been a breath of fresh air in their approach. The two teachers that we spoke with in the school commented that normally specialists come in and deliver a session and then they are gone, whereas with this project there was sustained contact for a number of weeks, and the approach of having pre/post show activities really worked well.  

New relationships and partnerships

This was the first time that all but one of the schools had worked with TAG. All of the schools were positive about the experience, valued having specialists working with their school, and expressed an interest in working with them again in future, though some questioned whether there would be the resources to do so. Several teachers commented that it was useful to know there were specialists out there that could deliver such good projects.
One school had previous links with Citizen’s Theatre, as it is a company local to their school, and they had previously taken pupils to the theatre. They felt that the project had helped to strengthen these links, and increase the likelihood of them working together again. 


	Impact on pupils’ learning experiences

	New skills and knowledge acquisition for pupils

Pupils who participated in the project gained a number of new skills/knowledge, including:

· managing emotional responses, talking about issues that concern them, and considering others;
· making positive choices and learning the consequences of decisions (particularly around gangs and peer pressure);

· the role of the police (there to help);

· learning about and experiencing live theatre; and
· developing awareness of ICT through the use of Glow. 
Pupils had clearly enjoyed the experience of working with arts professionals, being taught by someone new, and using drama in school. Almost all of the young people we consulted with said they would like to do similar activities/projects in the future, and that they had found it exciting and fun. The pupils had particularly enjoyed meeting the actors, and had related well to the characters in the play. 

Different types of learning promoted 

The project involved a lot of group work and active learning. Pupils and teachers commented that they enjoyed not being at their desks all the time, that the experience had brought learning ‘outside the classroom’, and that they enjoyed working using drama and other creative methods. The use of Glow was also new for all involved. Teachers said that pupils had been able to talk about/challenge the themes of the project in the workshops. 

The project also encouraged inter-disciplinary work, which supported the implementation of CfE. It exposed pupils to a high quality theatrical experience and specialists, which enhanced and enriched the learning experience for pupils. 

CfE Capacity Areas and Learning Outcomes

Those that we consulted felt that the project had supported pupils to achieve progress, to some extent, towards each of the four capacity areas:

· Successful Learners – during the work of the project pupils were enthusiastic learners, and became open to new thinking and ideas about gangs, peer pressure and decision making. Pupils became better at communicating, thinking independently and making reasoned evaluations.  
· Responsible Citizens – as a result of the project pupils learned to respect others, make informed choices and decisions, evaluate environmental issues and developed informed and ethical views of complex issues.
· Confident Individuals – the project increased pupils’ self-respect, and their sense of emotional and mental well-being and helped them to have more secure values and beliefs. Pupils became better able to relate to others and manage themselves, be self-aware, develop and communicate their own beliefs and view of the world and assess risk and make informed decisions. 
· Effective Contributors – the project supported pupils to develop resilience and self-reliance, and increased their ability to work in partnership and in teams, communicate in different ways and in different settings, apply critical thinking in new contexts, create and develop and solve problems. 

The project supported the Experiences and Outcomes in the following curriculum areas:

· Health & Wellbeing 

· Expressive Arts 

· Social Studies 

· Technologies 

· Religious & Moral Education 


	Impact on arts organisations

	Understanding of schools and CfE 

TAG were already used to working in schools, so they did not feel they had particularly learned anything about that aspect, however the project was an opportunity for them to do extended work within schools. They noted the value of being able to do pre/post visit activities with the pupils, as this prepared them for the performance, increased engagement and meant pupils got more out of the whole experience. 

TAG are hoping to be able to do another tour of the play elsewhere (in different schools in Glasgow or other LAs), and will be able to use resources they have already created as a result of this project, so re-mounting the project will be more affordable/easier second time round. 

Staff at TAG felt the main benefits of the project were that they had been able to practice live performance in schools and learn about Glow. 

New relationships 

Almost all of the links (other than one) between TAG and the schools were new relationships, and TAG are hopeful that these may lead to future work within these schools, or perhaps in other schools in Glasgow. 

The project has strengthened TAG’s relationship with Strathclyde Police, who are pleased with the outcome of the project. A full de-brief is to follow, however early discussions about possible future collaboration on a similar project have taken place. 


	Use of Glow

	How was Glow used?

Glow was an integral part of every stage of the project, including to:  

· conduct a number of Glow Meets with the actors/director in the play and a Police Officer;

· post resources and tasks for teachers to access and complete with their classes;

· host video clips of the play to use as a stimulus for lessons;

· to allow pupils and teachers to document the progress of the project using the Glow group;

· upload of materials for background knowledge of the subject matter; and

· host a picture gallery to which teachers could upload photos. 
Issues with Glow

Technical issues

Initially many of the Glasgow schools could not access Glow Light or Glow Meet. The project manager had to contact all schools and get them to identify what was and was not working for them, so this information could be passed to LTS. This was quite a tedious and frustrating task for the arts organisation as teachers were not always quick to respond. Eventually the problem was resolved by the LTS Glow Team, though the TAG project manager was concerned that this problem may have discouraged some teachers, as most had very little experience of Glow other than the CPD session run as part of the project. 
Several schools also had technical issues when trying to use Glow Meets, such as delays in the feed, the Glow Meet crashing, a jerky image, or poor sound. This significantly reduced the quality of the experience for teachers and pupils. Some schools did not have all of the equipment required to get the most out of a Glow Meet (e.g. webcam/microphone).
Other issues:

· TAG felt that teachers wanted them to show them how to use Glow, as if they were the experts, when it was new to them as well. TAG were able to pass problems to LTS staff though.
· TAG reported that quite a few teachers viewed using Glow as an extra burden on their time. 
· In one school the Glow training had not gone very well, as the trainer was unable to overcome some issues related to the local authority firewall, and the trainer and teachers both got frustrated. 
· TAG suggested that more experienced Glow users may have made greater use of Glow (e.g. discussions, forums, evidencing work) and that the Glow group had perhaps not been as interactive as it could have been. 

Previous and future use of Glow

Almost all of the teachers that we consulted with had not used Glow before, many did not have login details when the project began, and most only got them just in time for the project activities requiring Glow. The majority of teachers (seven out of nine) consulted said that they enjoyed using Glow (as had their pupils), that the resources available were good, and that the Glow Meets had been a good experience. 

Overall teachers were enthusiastic about using Glow in future, though three noted that this would require time for them to be able to explore it properly, and five felt that ongoing encouragement and support would be needed to continue momentum.  Several said that their positive experience would positively influence other teachers in their schools, and would likely increase use among colleagues.  
A few teachers (three) said they did not think they would use it again, either because they had been put off by technical issues, felt they lack the time to use Glow, or because they did not feel it was particularly useful.  
Pupils were really unaware of Glow before the project, and the project resulted in them using Glow more as a class and building up their knowledge of Glow (though the pupils were not actually going on Glow themselves, as they did not have individual access). 

The pupil feedback was very positive, and almost all young people seemed to have enjoyed using Glow, and the different type of learning that it offered. For the few that didn’t the main reason was technical issues which had decreased their enjoyment of the Glow Meets. Almost all the pupils said they would like to use Glow again. 

Particular points that the young people enjoyed were:

· being able to interact with people elsewhere via Glow Meets;

· asking director/actors questions and finding out more info about the play; and

· speaking to a policeman via a Glow Meet. 

TAG had not used Glow before the project, and felt they had learned about how to use it during the course of the project. The experience was largely positive for them and they are considering how they can use Glow in the future. 




	Challenges and key learning

	Challenges

The timescales for CPD teacher training slipped slightly due to the adverse weather in Scotland in the run up to Christmas 2010. TAG were able to re-arrange this to minimise disruption, but it did delay the project slightly. 

Two or three of the participating schools, who were originally very keen to take part in the project, became less keen as it became clear how much teacher participation/work would be involved. TAG commented that a small minority of teachers were not keen to undertake training and were slow to respond to phone calls and emails. The project also had difficulty getting teachers to contribute to the Glow group. 

Two schools commented that it would have been helpful to have had access to all of the project materials online before the project started, rather than having them posted on an ongoing basis throughout the project. They said it was time consuming checking for updates, and made planning for the project more difficult. 

Key Learning

The project had a large impact on the pupils taking part. They were really engaged by the delivery method, learned about issues relevant to their lives (particularly around gangs, violence and peer pressure), which teachers suggested there was a real need for, and were encouraged to be able to make good decisions. The project also enabled young people to speak with a local police officer, and learn that the police are there to help them, which may help to improved relations between young people and the police locally. 

The project was also successful in encouraging some teachers to think more creatively about teaching, and it encouraged some of them to consider how they could use drama more in their teaching practice. Teachers were able to get as much out of the project as they wanted, with plenty of additional work suggested by the arts organisation, but with room for teachers to expand on/adapt this where they wished. 

TAG felt that the work done on the Glow group was also a really successful element of the project, as it left a resource that can be used by other teachers and schools in future, and it encouraged some pupils and teachers to use Glow more. Staff from TAG also said that the Co-Create model overall was very successful. They found the learning days helpful, enjoyed hearing what other projects were doing, and thought the support from LTS was excellent. 

Staff in one school suggested that if you want to encourage teachers to start using Glow, it is a good idea to try to engage them with their passion, on a topic they are interested in, for example drama (as this project did). They felt this was the best route to encouraging more teachers to start using Glow.  


	Effectiveness of project’s partnership model

	TAG commented that the sheer volume of schools involved was difficult to co-ordinate, as it was difficult communicating with some schools/teachers. They quickly realised there was a lot of management required. The project manager was able to prioritise the project and concentrate less on other duties, as the project took up a lot of time - more than they had originally anticipated. 

Feedback from the schools on the management of the project was very positive. Their only concerns were that printing off the materials had taken quite some time/was costly, and that it would have helped their planning for the project if all of the activities/materials had been available online in advance, rather than in a staged approach. They realised this may have been because they were still being developed, but in future it would help to have them in advance.  

Generally teachers were satisfied with their level of involvement in the planning stage of the project, and felt there had been appropriate levels of involvement and communication. 


	Sustainability and legacy

	A large number of teachers used Glow for the first time, and the majority of them said that doing so had encouraged them to use it again in future. Pupils also used Glow, and in general enjoyed the experience, so are more likely to want to use it in future (which may in turn encourage teachers to use it). Staff at Citizens Theatre also increased their knowledge and experience of using Glow, and have been encouraged to use it again in future. 

The project also created an online resource that could be used by teachers again, or by other teachers/schools who wish to do a similar project, or explore a similar theme. Working alongside drama specialists gave some of the teachers involved new ideas about how they could use drama in future, and how they can be more creative in their teaching in general. 

The project will also have a legacy in terms of what pupils took away from it, particularly lessons about joining gangs, peer pressure, the police and making decisions. 

A number of positive relationships have been built up between TAG and schools in Glasgow, and there is interest in pursuing future collaboration should the chance arise (although this would likely depend on funding of some sort). The relationship between TAG and Strathclyde Police has also been strengthened, with talk of future collaboration already underway.  


Drake Music Scotland – ‘SHINE’ 

	Project participants

	‘SHINE’ is an ongoing creative music project run by Drake Music, working with one Special Educational Needs school in West Dunbartonshire Council over the period of a full academic year. There are 16 pupils participating in the project, who have a wide range of additional support needs, including autism. They range from age 11 to 17. 

We consulted the following people:

Arts Organisation: 

· three members of staff, including the Project Co-ordinator/Education and Training Manager, the fundraising Manager and the Drake Music Musician who delivered the project in the school (all face-to-face).   

Teachers:

· one teacher (the music teacher) from the school involved in the project (face-to-face).

Pupils:

· two pupils from the school (face-to-face). 




	Description of project and activities

	The SHINE project is a creative music project. Weekly sessions, which started in September 2010, are being held over the course of an academic year, using accessible music technology and specialised teaching methods to enable pupils to explore and create music, culminating in a performance in a local concert hall in June 2011. The Drake Music specialist is also considering developing a visual element to accompany the performance in June, time permitting.
A Drake Music specialist works closely with the school music teacher and the visiting instrumental teacher from the local authority to deliver sessions to three different groups of pupils, all with additional support needs. The school music teacher and local authority instrumental teacher also received training from the Drake Music specialist, particularly on using the specialist music technology, Soundbeam 5, which has been purchased for the school as part of the project, and the use of ‘Figurenotes’, an inclusive notation system. 

Pupils are using the Soundbeam and acoustic instruments to create and explore music around the theme “Shine”. Figurenotes is being used to allow students to notate their work. Sessions are tailored to each individual group’s needs and ability level with a focus on interaction and the development of confidence and communication through music.
A Glow group has been created and includes pictures, a blog updated by the Drake Music specialist, and details of the technology and teaching methods. ‘Spotlight’ days are held allowing photos, video and feedback to be collected, which will also be uploaded to Glow.


	Planning and development

	Drake Music have extensive experience of delivering specialist music provision to young people with additional support needs, so they had a clear project template in place already.  Once the funding was secured a Steering Group was set up to oversee the project, with representatives from Drake Music, West Dunbartonshire Council and the school. The Steering Group meets three times a year, and has had input into the delivery of the project, and how best to disseminate the output and learning from the project. 

The school was not involved in the planning stage of the project, before Drake Music started to work with the school. At a practical level the Drake Music specialist and the school music teacher have had discussions to shape the direction of the project as it has developed. 

Drake Music were made aware of the Co-Create funding by LTS, and saw it as an ideal opportunity to run a project where they could investigate the potential of Glow for sharing ASN music practice with other schools and organisations on a national level, and develop a relationship with LTS. There was interest from West Dunbartonshire Council on specialist music provision, as well as developing Glow, so working with West Dunbartonshire Council seemed a natural fit for the project, and offered Drake Music the opportunity to work in a new local authority area and school, helping to develop both their music delivery and use of Glow. 

The school felt that any specialist provision would be great, particularly as they have difficulty taking their pupils out of the school, so having specialist music providers come to work in the school seemed like an excellent opportunity. 


	Impact on approaches to learning and teaching in schools

	New teaching approaches, skills and knowledge acquisition

The music teacher at the school suggested that the teaching methods being used as part of the project are fairly similar to how they teach already, but acknowledged that the project has helped to reinforce ideas already in place about the value of creative music teaching. That said, the project has definitely led to more group work, some more flexibility in the delivery of music sessions, and some new ideas for how to teach music to the pupils. 
The school music teacher has been trained in the use of Soundbeam 5, and using the Figurenotes music notation system and Drake Music have provided support and advice for the school music specialist. The school music teacher has also started to use Glow for the first time, and has started to share this learning with other staff. 

Increased creativity and types of learning promoted

The addition of the Soundbeam 5 has allowed teaching music to become more direct and immediate for some of the pupils, which has allowed the groups to work more creatively. The project also brings together three music specialists, which has allowed for even more creativity in music classes.  

The project has a large focus on group work and active learning and the music has opened up experiences and emotions in the young people which they have been able to share, leading to a better understanding of each other and the world around them.  

Supporting implementation/approach to CfE

The music activity has had an impact on a number of other curriculum areas, (for example the skills pupils have developed in relation to reading music have improved their literacy/reading and mathematical skills in general) and pupils have become more confident, which has increased their pace of learning. The project upholds the progression principles of the Curriculum for Excellence, in particular challenge and enjoyment, relevance and coherence.

New relationships and partnerships
The project represents a new partnership between the arts organisation and West Dunbartonshire Council and the school.  


	Impact on pupils’ learning experiences

	New skills and knowledge acquisition for pupils

There have been many impacts for the pupils involved in the project, including:

· opportunities to develop creative music skills that explore and express their emotions; 
· the opportunity to participate and perform to maximised potential;
· physical and mental development through playing of instruments;
· increases in self-confidence, social interaction/development and sense of achievement; and
· a chance to use new technology.

Different types of learning promoted

The pupils involved in the project have enjoyed taking part, being taught by the arts professional and having the opportunity to take part in more creative music lessons.  
CfE Capacity Areas and Learning Outcomes

Those that we consulted with felt that the project had supported pupils to achieve progress, to some extent, towards three of the four capacity areas:

· Successful Learners – during the work of the project pupils were enthusiastic and motivated learners, open to new thinking and ideas and more determined (and enabled) to reach high standards of musical achievement. Pupils improved their music literacy and numeracy skills (which have impacted on general literacy and numeracy skills), used new technology in their learning and were encouraged to think creatively and independently.  
· Confident Individuals – the project increased pupils’ self-respect, and their emotional, physical and mental well-being and helped them to have more ambition. Pupils became better able to relate to others and manage themselves, be self-aware, develop and communicate their own beliefs and view of the world and achieve success in different areas of activity. They were enabled to live as independently as they can. 
· Effective Contributors – the project supported pupils to develop resilience and self-reliance, and increased their ability to work in partnership and in teams, communicate in different ways and in different settings, take the initiative and lead and create and develop. 

The project supported the Experiences and Outcomes of the following curriculum areas:

· Health & Wellbeing 

· Expressive Arts 

· Technologies

· (Music) Literacy and Numeracy across the curriculum


	Impact on arts organisations

	Understanding of schools and CfE

Staff at Drake Music felt that they already had an understanding of CfE, and that this project sat well within that context, though the music specialist acknowledged it is always useful to have practice of implementing a project in this context. The Drake Music specialist also felt they had learned to always discuss everything openly with school staff, and to trust that projects will work out. 

On a musical level, the Drake Music specialist felt that it would help to bring in more musical structure at an earlier stage, and to have more direction to the music, if pupils need it. The Drake Music specialist also commented that working with the pupils involved in the project had taught them not to assume things about what pupils were capable of, to listen to young people more, to include more pauses between tasks, to be as relaxed as possible with them, and to give them time to learn. 

New relationships 

This project is the first time that Drake Music have worked with the local authority or the school and they hope to be able to sustain the relationship with the Council and school in future. The project as a whole has offered Drake Music the chance to raise their profile nationally, demonstrating their work on a new platform (Glow), generating good press and giving them the added legitimacy of working with LTS, with whom they have forged new links. 


	Use of Glow

	How was Glow used?

A key aspect of the project is maintaining a Glow Group to reflect the creative activity and progression of the project during the entire school year. Media is being collected during “Spotlight Visits” and will be uploaded to Glow. This includes audio, video and photos. The school music teacher and Drake Music musician feed back media to the SHINE Project Co-ordinator, who will upload it to Glow. The project realised that uploading the material would be a time-consuming process, so felt it was best not to ask the musicians/ teacher to do this. The Drake Music musician also updates a blog with highlights from the project, and there is information about the Soundbeam technology and Figurenotes Notation on the site. 
The Glow group is enabling the project to be documented so other schools and educational organisations can explore what can be achieved within SEN music. Drake Music also hope the pupils at the school will be able to interact with the group at some point. 
Drake Music commented that the support from the LTS Glow Team has been very good, with helpful training days and also troubleshooting problems as they arise.

Issues with Glow

The project has had a number of issues with Glow, including:

· the school was not using Glow before the project. A training day was run for staff and the school IT specialist, but take-up was poor;
· the school teacher said she would like to use Glow more with the pupils, however a lack of resources (computers) makes it difficult to do this;
· Drake Music have had to take on the role of uploading documentation to the Glow group, as this was a time-consuming process, and the school teacher did not have time to do this;
· Drake Music have found the process of uploading material to the Glow group difficult. They said it seems outdated and not user friendly compared to other sites, and they found it frustrating. There were technical difficulties with Glow Meets and uploading video, and they commented that the sign-posting on the Glow site was not very clear; and 
· Drake Music commented that the Creativity Portal is much better/easier to use, and that they had almost been put off uploading material to Glow because of the process. They are also becoming concerned about using a Glow Meet to show the final performance, as they are concerned there will be too many technical problems which would result in it being poor quality, which would reflect badly on the young people and the project.

Previous and future use of Glow

Glow was new for all involved. Staff at Drake Music were all enthusiastic about using Glow, though there was some frustration with aspects of it being ‘clunky’ and time consuming, in particular uploading video/audio to the Glow group. Staff at Drake Music felt that they would certainly like to use Glow in future, and could see the potential it has, though they had some concerns about some of the technical issues and ease of use. They suggested they would certainly use it again if they were able to get teachers/pupils using it to document a project themselves, and noted the potential for providing materials, workshops etc online. They commented that they would have to assess whether schools were embracing Glow before deciding whether they could use it, but potentially the impact of Glow could be huge. 

The school music specialist was very positive about the opportunities and benefits that Glow presents, however they have been limited in the extent they can use it for teaching, as there are not enough computers to allow each pupil to access Glow in the classroom. This has reduced the effectiveness of Glow in a teaching context, and as a result the project has had a limited impact in terms of pupils’ use of Glow. The school music teacher said she would certainly use Glow again, and hopes that that may encourage other people in the school to use it as well. 


	Challenges and key learning

	Challenges

The challenges faced during the project have included:

· the issues with Glow described above;

· the slightly different approaches of the school teacher and the Drake Music musician – the Drake Music musician wanted to focus on more ‘freestyle’ music sessions at first, where as the school teacher wanted more planning around a theme. This was resolved through discussion;

· the challenges between collecting evidence/data and being creative, especially in a SEN school. Pupils prefer being taught by the same staff and getting to know them well, and having too many new people can be disruptive for them. This presented some challenges for evidence gathering on ‘Spotlight’ days, as Drake Music had originally planned to have three members of staff, plus a photographer and a film maker there to document the project, and had to reduce the number of people;

· logistically communicating with the school has been difficult at times (getting hold of people, availability of staff and distance of travelling to school); and
· there was an issue with the materials for Figurenotes – the teacher spent considerable time making more notes for pupils to use by hand, as they were not yet available electronically.
Key Learning 

Key learning from the project has included/will include: 

· the school music teacher has been trained to use Soundbeam 5 and Figurenotes, and a Soundbeam 5 has been purchased for the school;

· pupil reaction to the project has been very positive;

· pupils are being enabled to maximise their composition and performance potential, and will have the opportunity to perform to a large audience at the local concert hall;

· the project has generated new ideas in music teaching for the school music teacher and visiting music specialist, which they may be able to be used with other classes in the school;

· the project has also increased interest and enthusiasm for Glow in the school music teacher, who is spreading this to other teachers; and

· a new relationship between the arts organisation and the school/West Dunbartonshire Council has been established.

The project has also helped to raise the profile of music and the use of Glow in the school. It is hoped that the project may encourage the rest of the school to use Glow more in cross-curricular activities.  The project has helped to increase awareness of Glow at West Dunbartonshire Council, as well as raising the profile of the school in general. 


	Effectiveness of project’s partnership model

	The teacher from the school felt that management of the project had been good, although she commented that it would have been useful to be slightly more involved in the planning stage of the project, however she understood why this had not happened, and they have been able to plan/shape the project collaboratively since it started. 

Staff at Drake Music commented that due to availability issues, there had been some challenges arranging opportunities for the partners to meet, but they felt these were to be expected. Drake Music also noted that the support from LTS has been excellent, and that the links with other Co-Create projects (through learning days) had been useful. 


	Sustainability and legacy

	The project will leave a sustainable legacy in the school in that they have a Soundbeam 5, which school music teacher has been trained to use, and they are now able to use the Figurenotes notation system. The project should also leave the school music teacher with some ideas for future music teaching, and there is potential for this knowledge to be used for other classes/projects/ subjects in the school. The materials used in the project, and the project documentation on Glow, will also allow other schools/groups to learn from the project. 

The project has allowed Drake Music to work in a new local authority area and school, which may lead to a sustained relationship, and the project has helped them to broaden their reach nationally. 


Fèis Rois – ‘Traditional Music and Gaelic Arts’ 

	Project participants

	Fèis Rois is an organisation which aims to give young people the opportunity to learn about their cultural heritage through traditional music and the Gaelic language. Their Co-Create project involved partnership working with: freelance artists including musicians, dancers and storytellers; two musicians from Highland Alternative Music; three mainsteam Aberdeenshire schools (two primary, one secondary); and two Highland schools which support pupils with additional support needs: pupils on the autistic spectrum; and young people with social, learning and behaviour issues. They also worked in partnership with Aberdeenshire and Highland councils.

We consulted the following people:

Arts Organisations: 

· ten members of staff including the Co-Create Project Co-ordinator and Director of Fèis Rois and artists and musicians (through three telephone interviews and online survey responses); and
· we reviewed five artist evaluation feedback forms provided by the project.

Teachers:

· one teacher (telephone interview).
Pupils:

· three primary school pupils involved in the project (via Glow Meet).



	Description of project and activities

	The project supported schools to work with artists to learn the art of traditional storytelling, music and song writing.  The young people used the stories they were told as inspiration and stimulus for composing their own songs and stories.  In most of the schools, these activities were delivered through regular short sessions in schools, with each session building on the last so that pupils were introduced to traditional storytelling, then traditional music and instruments, and then their learning was compiled over the weeks into writing, and composing their own songs, which were also performed live as part of a performance evening with the two feeder primaries  At the end of the project each school spent a day with sound engineers to record their material and a CD of this was given to each school.   

In the secondary school in Aberdeenshire, pupils spent three consecutive days off timetable, taking part in dance, music and storytelling workshops and creating their own songs and artistic interpretations of their culture.  The approaches taken to activities and project delivery were tailored to account for the individual needs of pupils, as well as the timetabling restrictions in schools.

Note: Due to project timescales most of our evaluation activity was conducted mid-way through the project’s activity, before Fèis Rois had completely finished their activity with the primary schools and before work had started with the secondary school in Aberdeenshire. This case study therefore reflects the project ‘in progress’ rather than completed.




	Planning and development

	Planning in Highland

The two Highland schools were suggested for involvement by Highland Council. The two schools met early on with Fèis Rois to plan how the project would work in each of the two schools – this allowed teachers to share experiences with project staff about the particular needs of their pupils and to collaborate on approaches to project delivery that would work best in each setting. Teachers continued to be involved in shaping the delivery of the project; project delivery was also very pupil-led as many of the pupils involved would only engage with project activities on their own terms – the flexible and collaborative approach adopted by Fèis Rois therefore allowed activities to be shaped around the needs of schools and individual pupils.

Planning in Aberdeenshire

The three Aberdeenshire schools were recommended by Aberdeenshire Council to participate. Fèis Rois met with all of the schools in August/September to plan dates for project activity to take place that would best fit with school timetables and availability. In early 2011 one of the original three schools had to withdraw from the project due to slippage in timescales – Aberdeenshire Council supported Fèis Rois to find an additional school to participate. There were difficulties engaging the primary schools in project planning because both classes involved had supply teachers who were only in the schools at specific times. We were not able to consult with any teachers from these schools therefore are not able to discuss the level of their involvement in planning and project delivery.


	Impact on approaches to learning and teaching in schools

	Due to delays in project delivery and difficulty accessing teachers, we were only able to speak to one teacher at one of the Highland schools about their experiences. None of the teachers involved in the Co-Create project, from either the Highland or Aberdeenshire schools completed the survey.

Artists commented that some teachers in the Aberdeenshire schools had taken a ‘hands off’ role; sometimes not observing or sharing in their pupils taking part in activities which means that the impact on approaches to learning and teaching was limited. Other teachers did incorporate some elements of project activity into their classes to provide a bridge in activities between Co-Create sessions. Artists and project staff said that greater participation and involvement from the schools would have been beneficial to the pupils’ learning experiences and would have allowed the project to have had greater influence on learning and teaching in schools. Conversely, in the Highland school we consulted, school staff were heavily involved in project delivery to suit the additional support needs of their pupils, who engaged in the project on an individual basis rather than in a group.

New teaching approaches, skills and knowledge

The Highland school we consulted benefited from Co-Create and were specifically chosen to participate because they, like the other Highland school involved in Co-Create, often get missed out of similar opportunities because they are not mainstream. The Highland school supporting pupils with autism found Fèis Rois’ approach to be very flexible and responsive to the particular needs of their pupils, and that they were always willing to change planned activities to suit the mood and needs of the individual pupils, successfully engaging them in the activities of greatest interest to them. The school commented that project staff and artists had been really good at following the school’s lead in how best to work with their pupils and that this had resulted in positive experiences for all involved.

Increased creativity and types of learning promoted

Based on our discussion with one teacher and our discussions with artists and project staff, we identified the following outcomes for teachers and schools:

· the project supported an active approach to learning, although it is difficult to assess the extent to which this had already been an approach to learning in schools and whether teachers learned from the project’s approach; and
· being able to access expert artists to support pupils where teachers may not have had the required music or storytelling knowledge and expertise, allowing both pupils and teachers to learn from external expertise.

The Highland school we consulted said the project had shared a number of creative approaches that they could incorporate into their teaching such as using a ‘mystery box’ full of sensory objects and instruments to stimulate interest and provide prompts for composing and writing songs. The school said that having seen how engaged their pupils can get with music, they will try to incorporate different aspects of music and use of instruments into their teaching more often.

Supporting implementation/approach to CfE
The one teacher we spoke to felt that while the project supported a CfE approach, it had not contributed significantly to the implementation of CfE in the school, because their whole approach to learning and teaching is based around CfE.


	Impact on pupils’ learning experiences

	The project staff and artists we consulted felt the project had impacted on pupils’ learning experiences in the following ways – this is also informed by a Glow Meet with a small group of primary school pupils in Aberdeenshire.

Skills and knowledge acquisition for pupils

Respondents felt the project had resulted in a range of skills and knowledge development for pupils:

· greater awareness of traditional culture including music, dance and storytelling;

· increased confidence performing in front of peers;

· song writing skills;

· playing different instruments;

· applying inter-disciplinary learning from English and Music in a more creative way to create work pupils could be proud of;

· working with adults who are not their teachers which improves and develops interpersonal skills;

· some pupils developed technological skills around aspects of filming and recording; and

· development of linguistic and artistic skills.

Different types of learning promoted

· Experiencing what it is like working as a professional artist. For example: 
Pupils get the opportunity to work with artists who have spent time and effort in honing their craft. This shows them first hand, that if they have the interest in a discipline, they can achieve a great deal. (Project artist)
· Confidence to try new things.
· A more informal, flexible approach to learning which gives pupils time and space to explore their expressive side – an approach which often inspires pupils who regularly disengage from classes. One of the artists said:
“for many it is a welcoming change to the standard school curriculum, for others it is a way of expressing themselves that isn’t necessarily catered for in their existing timetable. It can bring a welcome informality that isn’t bound by exam achievement or behavioural discipline.”

· Group work and collaboration with peers to write, compose and perform their songs.
· Applying inter-disciplinary learning from English, Music and Drama subject areas in a more creative way to “create a piece of work that they could be very proud of and call their own” (artist).
· A sense of achievement gained from performing their songs in the recording studio and in front of their peers.
· Supporting pupils to engage with Scottish history, cultures and traditions, gaining a greater understanding of their place in the world and that, as one artist said, “tradition doesn’t always mean boring!”

CfE Capacity Areas and Learning Outcomes

Fèis Rois staff felt that the project had supported pupils to achieve progress, to some extent towards each of the four capacity areas. In particular, the project contributes to the following two capacity areas for the Aberdeenshire schools:

· Responsible Citizens – through exploring Scottish traditions, pupils developed a greater knowledge and understanding of Scotland and its history and culture as well as increased respect for others.
· Effective Contributors – the project supported pupils to work in teams to produce and perform material.
For the Highland school that supported learners with additional support needs, the capacity area most developed by the project was developing pupils as successful learners – pupils demonstrated enthusiasm for the use of musical instruments and engaged well with Fèis Rois staff to produce their own individual creative material.

The project supported the Experiences and Outcomes of the following curriculum areas:

· Expressive Arts;

· Health and Wellbeing; and

· Literacy.




	Impact on arts organisations

	Understanding of schools and CfE

The project resulted in the following outcomes for Fèis Rois project staff and artists:

· greater understanding of how to deliver effective workshops to disengaged learners and learners with additional support needs;
· understanding disengaged learners and learners with additional support needs need a lot of flexibility with the structure and timetabling of the sessions – for example the two pupils involved in one of the Highland schools could not work together because of their learning disabilities, so were engaged in the project independently on a 1:1 basis; and
· greater understanding of the challenges in working with schools.

New relationships

Fèis Rois feel that Co-Create has supported then to develop new relationships with a number of artists, including musicians, storytellers and dancers and allowed them to strengthen relationships with schools and artists they had previously worked with. 


	Use of Glow

	How was Glow used?

Fèis Rois used their Glow group noticeboard to post up details about key stages in project delivery as well as some of the songs the pupils created and the stories they learned about, although it is not clear the extent to which the noticeboard was used by schools.

It was hoped that the partner schools will follow each other’s progress through Glow and arrange Glow Meets to share their work and to peer evaluate the project – as the project is not yet finished, we are unable to comment on the extent to which this happened.  

Issues with Glow?

The project experienced delays getting Glow logins for pupils and staff in Highland therefore ability to navigate Glow was quite basic when the schools were involved in the project. As a result Fèis Rois staff uploaded project work for the school until they got their login details and spent a morning with staff showing them how to use Glow at a basic level and how to upload material.  

When we conducted the evaluation interviews, the project were in the process of getting the Aberdeenshire schools trained in using Glow and getting pupils access to Glow accounts and we understand they were experiencing some challenges with this in terms of school attitudes to Glow and access to appropriate support and facilities. We are therefore not able to comment on how the project affected confidence in and use of Glow within schools or any further issues the project experienced.

Previous and future use of Glow

The special needs school in Highland, whose pupils are also enrolled in mainstream schools, had not used Glow before, but felt that Glow offered great potential for their pupils in terms of being able to post up the material their pupils produced on Glow to demonstrate to their peers in the mainstream school they are enrolled in their activities and accomplishments outside of school. 

As part of the evaluation, we conducted a Glow Meet with pupils at one Aberdeenshire primary school – these pupils had not used Glow Meet before but had used other functions of Glow before for homework assignments and in ICT classes, but not very often.


	Challenges and key learning 

	Challenges

Fèis Rois encountered a number of challenges and difficulties in delivering the Co-Create project which have resulted in learning to apply to future project delivery:

· changes to project timescales resulting from project co-ordinator leaving Fèis Rois in May 2010 and the new Formal Education Portfolio Manager taking up post in September 2010.  This has had an impact on the overall timeframe of the project and therefore delayed the completion date;
· some of the schools involved did not actively involve themselves in project planning and delivery as much as some others which resulted in a number of challenges including difficulties accessing rooms, working space and resources to support; 
· some of the teachers had a more “hands off” approach to project delivery than Fèis Rois had initially intended which they found from some teachers, reduced capacity for collaborative working between the school and artists; 
· school closures due to the snow resulted in project activity in Aberdeen being cancelled for two weeks – difficulties experienced in re-scheduling due to school timetable constraints;

· Glow training for teachers provided too late into project delivery resulting in poor use of Glow by some schools;
· young people from the school for disengaged learners had the opportunity to opt into the project, making it unpredictable as to who would turn up for each session and reducing continuity of participation; and
· artists suggested that in future it would be useful to have longer with pupils and that off-timetable activity gave better scope for creativity and expressive freedom than workshop sessions.
Key learning

In future Fèis Rois will have a better understanding of the challenges facing schools, including access to equipment, training and accounts for using Glow. They will build additional time into project planning to alleviate the challenges created by these issues.


	Effectiveness of project’s partnership model

	Highland

The partnership model developed between Fèis Rois and the Highland schools was found to be effective by all partners, resulting in tailored provision of activities to suit individual school and pupil needs. One teacher commended the project for their patience and flexibility and ability to learn from the school to provide suitable support to their pupils.

Aberdeenshire

The difficulties experienced in terms of communication with and access to the Aberdeenshire schools, and challenges in terms of poor allocation of resources suggest that the partnership model was not as successful with these schools and that schools did not demonstrate significant commitment to or involvement in project activity – this situation may have improved as the project has progressed.


	Sustainability and legacy

	The legacy for each of the schools will be a CD recording of the material their pupils produced as well as accompanying resources, films and interviews related to the pupils’ experiences which will be posted up on Glow once the project has finished. This means that the stories and songs pupils learned about, as well as the ones they created can be used by their schools and others as material for future classes. 

In many respects, the sessions delivered by Fèis Rois cannot be sustained by schools as they require facilitation by external stakeholders who are expert artists, musicians, storytellers and dancers as the level of skill and expertise required of teachers to deliver this activity could not be developed during the length of the project. Teaching activities and techniques, supported by resources on Glow, are more likely to be sustained. 


Horsecross Arts – ‘Hooks + Bites’ 

	Project participants

	The ‘Hooks + Bites’ project was commissioned by Horsecross Arts, the foundation funded client who applied for Co-Create funding. The project itself was led/delivered by Plan B Collective, and supported by Perth and Kinross Council (as the schools authority). The project involved teachers and pupils at the nursery, primary and secondary schools of a new combined model campus (providing a seamless 3-18 education experience) in Perth and Kinross Council. Pupils involved were aged 4-5, 10-12, and 15-17. The project worked with six teachers and approximately 110 pupils in total. 

We consulted with the following people:

Arts Organisations: 

· one member of staff from Horsecross Arts (Business Development Manager) and Plan B (Director), by telephone and arts organisation survey.   

Local Authority: 

· the Creative Links Officer from Perth and Kinross Council (telephone). 

Teachers:

· none – none of the teachers involved responded to the survey, and it was not possible to arrange consultation with them.  

Pupils:

· none – no pupils responded to the survey, and it was not possible to arrange consultation with any. 




	Description of project and activities

	The ‘Hooks + Bites’ project involved developing a digital art bank for Glow, working with nursery, primary and secondary pupils. The ‘hooks’ were topics, in this case focusing on ‘transition’ and what it means at critical life stages as children move from nursery to primary, primary to secondary, secondary onwards. The ‘bites’ were the digital sound and image files created by the children. A series of workshops were held between May – June 2010 to develop the bites. 

Once all the workshops had taken place the digital art bank provided a platform for displaying the work created throughout the project and this took place in the form of a ‘launch exhibition’ where project partners, schools and members of the local community were invited along to view the Hooks + Bites exhibits. The Horsecross Arts events team organised this event with the help of project partners and the Horsecross Arts Press Officer arranged for coverage in local newspapers. 

Following the exhibition and culmination of the project Horsecross Arts have continued to play a role in attending Glow meetings or training days (where relevant and possible - due to current limited resources) and have developed a blog on the Creativity Portal.


	Planning and development

	The idea for the project came from a number of brainstorming sessions between staff at Plan B, a consultancy that includes a number of new media artists (including the Director, a sound artist, visual artist, musician and composer), towards the end of 2009. 

Horsecross Arts (an independent arts organisation with charitable status, based at Perth Concert Hall and Theatre where they have a digital art space) had existing links with Plan B (the Director at Plan B had previously worked at Horsecross Arts) and they invited them to put together a proposal that they could use to apply for Co-Create funding, with Horsecross Arts as the lead body. The Cultural Links Officer at Perth and Kinross Council also became involved, as they realised that support from the Council would help them to work with schools. As the host organisation, Horsecross Arts Ltd facilitated the project by coordinating meetings with Plan B, partners at Perth and Kinross Council, LTS and the nursery and schools involved. 

Horsecross Arts were keen to be involved as they felt the project could help to develop their audience, they would be able to use a creative project to develop materials that could be used with other schools, and they felt the project fitted well with their business and aims. They were already quite advanced at using technology, so felt that this project would sit well with that. 

Perth and Kinross Council already had links to Horsecross Arts (part funders), and were working with schools to help implement CfE, and the Creative Links Officer viewed the project as a positive influence in this process, and felt they would be able to help identify schools that would be suitable to take part in the project. 

The involvement of the Plan B Collective was crucial to success of the project, as they were the experts in using new media to deliver the workshops. 


	Impact on approaches to learning and teaching in schools

	New teaching approaches, skills and knowledge acquisition 

Staff from Plan B and Horsecross Arts felt that the project had helped teachers to develop new thinking on using cross-form art as a tool to explore different themes with pupils, and staff from both the Plan B Collective and Horsecross Arts suggested that teachers had realised the possibilities of using new technology and using Glow, and had seen what valuable tools these could be. They felt it had provided an experiential learning opportunity for teachers as part of their CPD.

The Creative Links Officer from Perth and Kinross Council felt that teachers had been encouraged to offer a greater breadth and diversity in the learning opportunities they gave their pupils, and that the benefits of learning outside the classroom had been reinforced. The Creative Links Officer also felt that the mix of having arts professionals and teachers working alongside each other had been very productive, with each learning from the other. She felt teachers had picked up the power of new technology to inspire pupils. 

Teachers and the school involved gained:

· greater understanding of creating digital art;

· a growth in confidence to use creative methods in teaching; and

· increased awareness, experience and enthusiasm for Glow.

Increased creativity and types of learning promoted 

Most of those that we consulted felt that the project had resulted in increased creativity in teaching during the project, and also felt that teachers had picked up an enthusiasm for more creative teaching as a result of the project. The Creative Links Officer said that teachers had been apprehensive at the start of the project, but had been totally converted by the experience. 

The project encouraged lots of group work and active learning, listening skills, digital technology skills, more inter-disciplinary learning and more space to be creative. 

Supporting implementation/approach to CfE

Staff from the arts organisations and Perth and Kinross Council felt that the project linked easily to CfE. Staff at Horsecross Arts felt the project celebrated the learning process at the culmination of the project with the exhibition in the digital art space, which tied in with the implementation of CfE. 

New relationships and partnerships
New links were established between the arts organisations and the school, and this experience was a positive one. Those involved have been enthused, and are keen to continue links with the arts organisations. There has been talk of a future artist in residence project. 


	Impact on pupils’ learning experiences

	New skills and knowledge acquisition for pupils

Those we consulted with felt that the project impacted on pupils by:

· introducing them to the arts in a new way and allowing them to learn in a new style;

· giving them the chance to explore the ‘unknown’ of transitions, and express emotions about these changes;
· enabling them to create high quality digital art works;

· having their work displayed in the Threshold digital art space;

· giving them experience of sound recording and animation; and

· promoting health and wellbeing.

Staff at the arts organisations commented that pupils had been really engaged by the project, that they had got a sense of achievement from it, and that it had increased their interest in and enthusiasm for the expressive arts, particularly using new technology. 

Different types of learning promoted 

Those we consulted felt that the project promoted active learning in an inter-disciplinary way, with a large focus on group work, as well as substantial learning out with the classroom. Staff from the arts organisation felt this had allowed the pupils to have more ownership of the project, with more self discovery, and that pupils had been able to explore the topic more widely than they perhaps would have been with only a teacher. Staff at Plan B said that they had offered a new dimension to teaching and that for the pupils this had given them a new way of thinking and working. 

CfE Capacity Areas and Learning Outcomes

Those that we consulted with felt that the project had supported pupils to achieve progress, to some extent, towards each of the four capacity areas:

· Successful Learners – during the work of the project pupils were enthusiastic learners, became open to new thinking and ideas and were determined to reach high standards of achievement. Pupils became better at communicating, thinking creatively and independently, learning independently and as a group and using technology for learning.  
· Responsible Citizens – as a result of the project pupils became better able to make informed choices and decisions, and develop informed and ethical views of complex issues.
· Confident Individuals – the project increased pupils’ self-respect, and their sense of emotional and mental well-being, helped them to have more secure values and beliefs and increased their ambition. Pupils became better able to relate to others and manage themselves, and achieve success in different areas of activity. 
· Effective Contributors – the project supported pupils to work in partnership and in teams, take the initiative and lead, communicate in different ways and in different settings, apply critical thinking in new contexts, create and develop and solve problems. 

The project supported the Experiences and Outcomes of the following curriculum areas:

· Expressive Arts 

· Health and Wellbeing

· Technologies 


	Impact on arts organisations

	Understanding of schools and CfE

Plan B enjoyed the opportunity to work in schools more, and said the experience had encouraged them to think about doing this more in future (they usually work with adults).  They felt they had learned a huge amount about working in schools, about child development and what is possible with young people. They also commented that they had been “blown away” by how creative the pupils had been. The staff delivering the workshops said they had learned that: 

· children were much more creative when they were facilitated rather than told/taught (e.g. when they had more control over their choices and actions);

· young people needed lots to do; any gaps and they loose focus quickly; and

· it is important not to ‘brand’ young people – e.g. ‘don’t bother with him, he’s hard work’. 

For Horsecross Arts the project was the first time they had extensively used new media art with school pupils, and they felt they themselves had learned a lot from the process, and would feel more confident doing this in future. 

New relationships 

One of the really positive aspects of the project was that it has lead to more activity and partnership between those involved. Horsecross Arts said that the support from LTS had been excellent, and they were pleased to have developed this relationship. Their link with the Perth and Kinross Creative Links Officer was also strengthened, though the staff at the arts organisation were unsure how much impact this would have at a higher level in the Council: although the Director of Education and Head of Service for Education at Perth and Kinross Council attended the launch event and Horsecross Arts have been attempting to build/ foster support from them since. They have also developed their relationship with the school. Initially both Horsecross Arts and the school were unsure how well this relationship would work – however there is now a level of trust between them. 
Plan B said that new connections and relationships with the school and with Perth and Kinross Council may be useful in future. The project also developed their relationship with Horsecross Arts. They said that the partnership approach was definitely required as it would have been difficult for Plan B to get into schools without help from Horsecross Arts and Perth and Kinross Council, however, Horsecross Arts didn’t have the capacity to deliver the project so needed Plan B – there was a good exchange of knowledge and experience between the arts organisations.


	Use of Glow

	How was Glow used?

This project was slightly different from the other demonstration projects in that it was producing an end result for Glow as an output, rather than using Glow in the process. That said, they did use Glow for several purposes during the project, most notably as a means for posting project updates and materials, to upload project work to show work in progress and to meet with partners via Glow Meets (although they abandoned this after technical difficulties). 

As this was a new project, working with a number of new partners, Horsecross Arts’ expectations were limited to working more closely with LTS to discover how Glow could improve relations with the schools in their area, with a focus on introducing the user groups to digital art and engaging with the groups in a fun, exciting and relevant manner. The material produced as a result of the project and the feedback from the groups involved highlighted that this was achieved. Horsecross’ continued role through the Creativity Portal will allow them to determine if this level of interest and enthusiasm will be sustained in the future.

Issues with Glow

There were several issues for the project when it came to Glow:

· the school that the local authority suggested they work with were not familiar with Glow and the teachers were relatively uninterested in it. Horsecross Arts and Plan B did not anticipate how much work/time it would take to get them on board;

· the project took up a huge amount of resources (more than Horsecross Arts/Plan B were expecting) – if they were to do it again they would want to know what the challenges are going to be before hand, particularly in terms of whether a school was ready to use Glow;

· the use of Glow was also inconsistent, with some teachers/schools able to use it more than others. This made it difficult to decide what to use Glow for, as nothing was suitable for everyone;

· they had planned to use Glow Meets to meet with partners, and did this twice, but had several technical problems doing so, which were time-consuming to try to resolve, so abandoned this method of communication;

· there were also technical problems in the schools with teachers trying to access Glow – they found Glow to be not user-friendly, slow and not very easy to use; and

· Plan B attended a training session with the Glow support team to try to upload videos to Glow, and there were technical problems again, which the support team were not immediately able to solve – Plan B found this very frustrating.
The Council Creative Links Officer said that although they had managed to get round the Glow problems eventually, and Plan B’s materials are now on Glow as they wanted, they were not able to use Glow as much as they had wanted for the actual delivery, and had to find alternatives. 

Previous and future use of Glow

Neither of the arts organisations had used Glow before the project, and knowledge/use of Glow within the school was very limited. Those we consulted with felt that teachers had enjoyed the experience of using Glow during the project, despite some early apprehension. Responses to a survey conducted with teachers by Horsecross Arts suggested that staff felt Glow would be useful for sharing information and ideas within the school, and possibly between other schools in Perth and Kinross. They also showed some interest in linking with wider groups and organisations using Glow. However, the Director of Plan B felt that most teachers were unsure how they would use Glow in future and staff at Horsecross Arts felt that teachers would need further encouragement (in the school they worked with, but also generally in the local authority and nationally) and support to enable the potential of Glow to be realised. They suggested that without funding to promote the use of Glow it is unlikely that teachers will utilise it fully.
Staff at the arts organisations and the Creative Links Officer reported that pupils enjoyed using Glow, and that they were more likely to use it in future as a result of the project.

Both arts organisations felt that they were now familiar with the software and techniques, and that it would be relatively easy to continue using Glow in future, which they would consider if appropriate. Horsecross Arts said they were extremely keen to develop their blog on the Creativity Portal, and that the project had been a great way of creating interest in the digital art resources they have at their venue. They said they will use Glow in the future not just to promote their digital art space but also to engage young people in all the art forms they have on offer at Horsecross Arts. Plan B said they would only use Glow again if the schools they were working with had the capacity and skills to use it.


	Challenges and key learning

	Challenges

The main challenge was that Glow itself was not widely used by the groups involved at the beginning of the project and this had an impact on their understanding of how it could work best for them. In particular, this affected the teachers’ confidence (and perhaps their interest) in the project and how to take it forward. LTS advisors were able to steer the use of Glow forward and the hope is that in due course Glow will be familiar and widely used in all schools in the Perth and Kinross area. 

Key learning

The project raised the profile of Glow in the schools and local authority, and working with groups at this level of involvement had a lasting impact on their understanding and interest in digital art. The project also brought together partnership between Education Services and creative industries, opening doors for staff to work with arts organisations in future. 


	Effectiveness of project’s partnership model

	The arts organisations and the Creative Links Officer from the Council all felt the partnership model had worked well, with good communication between Horsecross Arts and Plan B, and support from the Council in identifying a school for the project. The Creative Links Officer commented that the arts organisations had been flexible, had listened to the needs of the schools and accommodated these.
Horsecross Arts had decided to work within Perth and Kinross Council area (as they are based in Perth), and LTS put them in touch with the local authority key contact for support and advice on local schools who would have the capacity to work on the project. However, the school/local authority was less ‘Glow ready’ than the arts organisation had expected. 
Horsecross Arts felt there could have been more communication from the local authority or LTS at the start of the project about which schools would be suitable (able to use Glow), and how much time would be required to engage schools/teachers in using Glow. They also felt that planning with the school could have been better in general, and that having them on board at an earlier stage would have been beneficial. 


	Sustainability and legacy

	As this was a new project, working with a number of new partners, the expectations of partners were limited to working more closely with LTS to discover how Glow could improve relations with the schools in the area, with a focus on introducing participants to digital art and engaging with the groups in a fun, exciting and relevant manner. The material produced as a result of the project and the feedback from the groups involved suggests that this was achieved. 

The continued role of Horsecross Arts through the Creativity Portal will allow them to build on the level of interest and enthusiasm that the project has produced.

The new partnerships encouraged by the project are also a legacy, as the arts organisations, Council Creative Links Officer and the schools have established working relationships with each other that may lead to future collaboration. There is currently talk of forming a Creative Learning Network for the area. 


Imaginate – ‘Evaluating and Appreciating the Performing Arts Online Resource’
	Project participants

	Imaginate is an arts organisation that promotes and develops the performing arts for children and young people in Scotland. For their Co-Create project, they worked in partnership with approximately 60 P4-P6 pupils and their two class teachers at two
 Scottish primary schools, one in East Renfrewshire and one in Shetland, and with Screenmedia, a new digital media and design company. 

We consulted the following people:  
Arts Organisations: 

· the project co-ordinator (by telephone interview and survey response)
Teachers:

· one teacher (telephone interview and survey response)
Pupils:

· 26 pupils (via Glow Meet and online survey)


	Description of project and activities

	Imaginate’s Co-Create project involved schools in the development of an online, interactive tool for teachers and pupils, to improve art criticism skills and to support evaluation of live theatre performance. The two schools acted as an advisory panel to ensure the final resource met the needs of schools and was fun and enjoyable to use. They helped develop the resource through completing online challenges and surveys via Glow to choose: the design and colour of the resource; the look of key characters; and the sound effects for the resource. 

Schools also attended live theatre performances and did follow-up workshops with Imaginate, to discuss their views on the performances and explore what they had liked/disliked about each element of the performance including: set, costume, lighting, music, performance, props and story. The two schools held a Glow Meet to share their views on one of the live performances. Imaginate used these workshops to inform the development of the final resource which was piloted with pupils from one school and amended based on their feedback. This primary school will also attend a final performance at Eastwood Park Theatre and will use the resource for the first time as a real lesson in March 2011. 

Screenmedia designed and built the final resource which is now available via Glow to enable schools across Scotland to develop their art criticism skills and to share their experiences and evaluations of live performances.


	Planning and development

	The idea was based on a paper resource being created by Dr Mathew Reason, Talking about Theatre, which explores ways of discussing and evaluating live performance.  Imaginate used Co-Create funding to build on this idea and create a more dynamic and engaging online resource which would be accessible to more schools, more easily. 

In the very early stages, Imaginate engaged local authority Arts and Glow representatives; this enabled schools to access additional funds to support trips to live performances and to access support with setting up Glow accounts. Local authority support was not necessary throughout the life of the project, although it was available if needed.

Teachers from both schools worked closely with Imaginate and were involved at all stages: project planning, developing activities and resources, delivering the project, using Glow and facilitating pupils to use Glow. This allowed the project activities to be developed flexibly around the needs of the schools, taking into account limitations created by timetabling etc. Involvement during initial planning was fairly minimal, involving an initial meeting plus a full day training event.

Pupils were heavily involved in the way the project evolved and developed, but had no involvement in project planning. Designers were involved from the very beginning of the project to ensure that the look of the site was fully-informed by consultation with schools and that the consultation with schools was framed within realistic levels of functionality.


	Impact on approaches to learning and teaching in schools

	New teaching approaches, skills and knowledge acquisition
The teacher we consulted said the project had developed her own confidence and skills in discussing the performing arts with her pupils, furnishing them with appropriate terms within which to discuss performances.  While the teacher did not feel the project had impacted greatly in terms of new teaching methodologies, the project did contribute to the following teacher learning outcomes:

· how to use a tailored resource to support classroom activity that allows pupils to explore CfE capacities and outcomes around understanding and critiquing the expressive arts;
· increased motivation and confidence in engaging pupils with live performing arts experiences and supporting pupils to articulate personal, reasoned and creative responses to what they see and feel;
· confidence and understanding in use of Glow to support teaching and to involve pupils, inside and outside the classroom;
· new tools and ideas for reflecting, evaluating and appreciating performing arts and how they can be used as a stimulus for other subject areas; 
· some creative approaches to warm up activities for engaging pupils – these included some simple arts-based activities the teacher as not previously aware of; and
· CPD opportunities in terms of using Glow. 

Increased creativity and types of learning promoted
Imaginate’s Co-Create project promoted the following approaches to learning and teaching:

· methods of teaching which allow teachers to join in discussions and activities as part of the class (as activities facilitated through an arts professional or the online resource) leading to a more pupil-led experience;

· potential of using Glow and other online resources to support classroom activity;

· sharing of experiences between schools;

· giving pupils greater responsibility for shaping how their classes are delivered; and

· thinking about how the expressive and performing arts can be used as a stimulus for other learning, including writing, drawing and developing thinking and critical analysis skills.

The partners we consulted were not sure if the project had particularly resulted in increased creativity within the classroom, although the use of interactive online resources within the classroom was seen as creative and teachers learnt some creative warm up exercises from Imaginate. All partners felt the project had taught teachers and pupils to better value theatre experiences and to use live performances as a source for inspiration for follow up work, such as writing stories about the performance. 
Supporting implementation/approach to CfE
The teacher involved in the project, stated in their survey response that the project had had a ‘large’ impact in terms of supporting the following aspects of CfE:

· realising cross-curricular links;

· engaging in interdisciplinary working; and

· realising the four capacities for pupils.

The teacher also felt the project has had some, but not substantial impact on:

· engagement with experiences and outcomes; and

· practical implementation of CfE.


	Impact on pupils’ learning experiences

	A full class of pupils from one of the two participating primary schools completed our evaluation survey. We also conducted a Glow Meet with an entire class to seek their views on involvement with the project. The majority of pupils most enjoyed the following about the project:

· using technology and Glow, especially Glow Meet;

· working with others in small groups;

· sharing their thoughts on performances with other schools;

· designing elements of the resource, such as how the main character looks; and

· working with arts professionals.

Skills and knowledge acquisition for pupils
All respondents, pupils included, felt Co-Create had been successful in helping pupils to better engage with and critique live theatre performances and to express their thoughts and feelings about the arts in greater detail and with increased confidence.

The Co-Create project impacted on pupils’ skills and knowledge development in the following ways:

· better developed critical analysis skills and increased confidence in discussing their opinions in a structured way;

· greater ability to make informed judgements and constructive comments about different aspects of live theatre including plot, set, props, costumes, lighting etc;

· understanding of terms and processes associated with live performances;

· supporting pupils to better articulate why they like/dislike something;

· listening and speaking skills – learning to respect and respond to the views and opinions of others;

· how to use the various functions of Glow including completing surveys and sharing discussion of live theatre with other schools; and

· skills in working constructively with others.
Pupils said that after being involved in the project, they now feel more confident talking about and understanding theatre performances – they feel able to give detailed accounts of what they like and dislike about a performance, which has helped them compare the different performances they have seen. 
The majority of pupils feel the project has:

· taught them things they will be able to use in other school work and when they go to secondary school;

· improved their computer skills; and

· helped them communicate more effectively.

A small number of pupils feel the project has helped them be more confident, although teachers and arts organisations identified increased confidence in learning about the arts and discussing opinions from most pupils. The majority of pupils are keen to participate in something similar in future.

Different types of learning promoted
The project firmly promoted group work – pupils had to work together on each of the tasks set by Imaginate in order to drive the development of the resource forward. They also had to work in groups to discuss the performances they had seen. The project also promoted the following types of learning:

· focused opportunities to become active audience members and to listen to, learn from and respond to the views and opinions of others on the arts;
· greater independence in formulating own thoughts – not just agreeing with peers or the majority view;

· active pupil-led debate and discussion;

· working with external arts professionals and other schools;

· active learning experiences through seeing shows and building class time around these shows; and
· interdisciplinary learning – using live theatre as stimulus for English and Art class activities so that the performance becomes a linking theme across curriculum subject areas.
CfE Capacity Areas and Learning Outcomes

The project supported pupils’ development around each of the four CfE capacity areas:

· Successful Learners – pupils were motivated and enthused by using Glow for learning, working with arts professionals and attending live performances;
· Confident Individuals and Effective Contributors – most significant development was made around these capacity areas. Pupils developed their ability to apply critical thinking to expressive arts and to discuss their own views and to listen to and respect the opinions of others; and 
· Responsible Citizens – pupils used Glow Meet to find out about how another primary school in Scotland operates, building their understanding of what life is like for other pupils in different parts of Scotland.

The project also promoted interdisciplinary learning across a number of curriculum areas, including Technology, English, Art and Drama – the live performances were used to inspire story writing and art work. The project supported the Experiences and Outcomes of the following curriculum areas:

· Expressive Arts;

· English language;

· Technologies; and

· Literacy.


	Impact on arts organisations

	Understanding of schools and CfE
Imaginate are used to working on educational arts projects in schools so the impact for them in terms of working with schools was minimal. The Project Co-ordinator however, felt the project had resulted in increased knowledge and understanding for them in the following areas:

· greater understanding of the need to simplify and explain processes to make them usable within schools – keeping processes simple, not ideas;
· understanding of the kind of support and resources teachers require to deliver successful classes;
· recognising it is most effective to build the skills and capacity of teachers and trust them to take activities forward, accepting that sometimes other school commitments will get in the way and that flexibility is required at all times when working with schools;
· understanding the success of such a project relies heavily on the individuals involved – need buy in and commitment from class teacher to make it work;
· being prepared to adapt plans at short notice to accommodate school needs;
· more geared up to understand the curriculum and what schools have to achieve and evidence they are achieving; and
· greater confidence about approach to learning and planning workshops within schools.


	Use of Glow

	How was Glow used?

· A Glow Meet was facilitated between the two schools to discuss their views of a performance they had both seen;

· Imaginate set challenges on Glow for classes to do to inform the development and look of the resource eg., choosing colours, themes, sounds, the look of the main character, Stevie;

· Glow surveys used for classes to vote on aspects of the site and to undertake evaluation activities; and

· Glow will make the interactive theatre performance evaluation tool accessible for use by schools across Scotland.

Issues with Glow

· The particular flash files used in the online resource are not compatible with Glow hosting. Screenmedia devised a solution, using Glow as a launch-pad for the resource which will be hosted externally on a special http: address. Ideally, the resource was to be hosted through Glow.
· Delays in accessing Glow accounts for participants delayed the consultation design period for the resource. The inconsistent use and access to Glow in schools across Scotland would impact on delivery of future Co-Create projects – the project would build in time to obtain log in accounts, and build skills of teachers etc. if they work with Glow again.
Previous and future use of Glow

Most of the pupils involved had not previously used Glow and the project resulted in increased enthusiasm and uptake of Glow. One of the things the pupils we consulted said they most enjoyed about the Co-Create project was using Glow and they hope to be able to do so more in future. 
The teacher we consulted had not used Glow at all before: the project enabled the teacher to get Glow accounts set up for each of the pupils involved in the project earlier than others in the school (who are still waiting for theirs). The teacher and pupils now use Glow several times a week and have really enjoyed the experience – the teacher feels enthused and convinced of the potential applications of Glow within the classroom. As a result of the training this teacher received through Co-Create, she is now acting as the school’s Glow Champion to support the implementation and use of Glow throughout the school.
The Project Co-ordinator at Imaginate also learned a significant amount about using Glow including:

· the experience of Glow in action in schools;

· understanding and appreciation of the issues schools face in using Glow and how this may impact on delivery of arts projects;

· understanding that schools need a clear reason to use Glow and that many schools require support in using it – Co-Create offered an incentive and support; and

· the potential uses of Glow for arts organisations.




	Challenges and key learning

	Challenges
Imaginate experienced a number of challenges in delivering the project,:

· significant time delays due to getting functionality and specification of online resource up and running, this was in part due to software and programming not being compatible with Glow hosting and partly due to underestimating the time site development would take and the time it would take to consult with pupils to develop the resource;
· delays impacted on Imaginate’s relationships with schools and the ability of schools to schedule project activity – consequently only one primary school continuously engaged in the Co-Create process from start to finish;
· delays resulted in a later than expected launch of the final resource to other schools – this took place midway through the academic year rather than at start, although this issue was addressed by a series of awareness raising activities to generate a buzz around the resource launch; and
· the consultation stage with pupils ran over the summer holiday – some momentum lost by schools, however pupils did continue to engage with the project by Glow over the summer and luckily one class of pupils kept the same class teacher throughout which greatly benefitted project delivery in terms of continuity and momentum.
Key learning
When planning future similar initiatives with schools, Imaginate recognise the following as good practice based on their experiences of Co-Create: 
· allow more preparation and training time for schools to get properly set up to use Glow; and
· it is more realistic to start a project of this nature at the beginning of the Autumn term to ensure time for delays and to ensure the class has the same teacher throughout.

An additional piece of key learning for Imaginate is confirmation that their idea works. Imaginate initially had concerns that relying on online characters to prompt the discussions that Imaginate’s live workshops had done might not work as well, or that pupils and teachers may not respond as well, however the one school who ‘road-tested’ the resource found it very effective and were happy to use the resource instead of having an arts professional present in the classroom. 


	Effectiveness of project’s partnership model

	The school we consulted, and the arts organisation both felt that the partnership approach adopted throughout the project was effective because it was based on good, regular communication between all partners and all partners being highly adaptive and flexible. This approach minimised the difficulties presented by significantly delayed timescales, although one school found these hard to adapt to because of other scheduled commitments.

Key strengths of the model: 

· the flexibility, ease and consistency of communication between schools and Imaginate throughout project delivery;
· having a clear main point of contact within Imaginate; and
· managing expectations throughout the project through keeping all partners fully informed.


	Sustainability and legacy

	Legacy: 

· Teachers have a better understanding of how to discuss and explore arts performances with their class

· Pupils have increased confidence and ability to discuss their opinions on live theatre

· Schools are left with an online resource which can support pupil-led learning around appreciating live arts performances – this resource has now been launched and is available for use by all primary schools in Scotland.

The following is required to ensure sustainability of the project’s resource:

· Some resource within schools to view live performances

· Schools to have access to sufficient ICT facilities to use the resource effectively

· Training on Glow and access to Glow accounts for schools

· Promotion of resource to other schools along with increased training on Glow within schools and resource for IT device, such as webcams and microphones. 


NVA – ‘The Potato Heads’ 

	Project participants

	The NVA Potato Heads project engaged children and young people in the arts, social action and growing by encouraging pupils to grow their own potato plant and asking them to think about food production, growing food locally and how they could lead social change. The project connected to NVA’s wider community project SAGE (Sow And Grow Everywhere).

The project worked with four schools across Scotland:

· six pupils (aged 15-16) with additional educational needs from a secondary school in Dundee;

· 32 pupils (P7) in a primary school in East Renfrewshire;

· nineteen pupils (S1) in a secondary school in Glasgow; and

· seven pupils (P7) in a primary school in Stirling.

NVA also worked with Central Scotland (www.thisiscentralstation.com), who helped them with some of the online aspects of the project, and ISO (a team of designers, directors, animators, software developers and producers) who helped them with designing and uploading content to  Glow. 

The project commenced in February 2010 and was completed on 28th August 2010.

We consulted with the following people:

Arts Organisations: 

· the Project Co-ordinator from NVA (by telephone and arts organisation survey).

Teachers:

· three teachers from two of the primary schools involved in the project (two using Glow Meet and one by telephone). One teacher from one of the secondary schools completed the survey. 

Pupils:

· six pupils from one of the primary schools (using a Glow Meet). 




	Description of project and activities

	The primary objectives of the project were:

1) To start pupils growing their own food - each pupil was given one plant of their own to take care of through-out the summer. They were also given potatoes to grow collectively for Glasgow Harvest 28.08.2010.

2) To engage pupils in thinking about how they could lead social change – in this instance towards a greener, more sustainable future. 

The project did this by engaging children and young people in the arts, social action and growing. Participants communicated with other schools, learned about Glasgow Harvest, and contributed to the community. At each school a live workshop was hosted every four weeks, including a Glow Meet with one of the other schools involved if possible. When schools did not have a live workshop they were expected to be engaging with the project on-line. To facilitate this NVA made some short podcasts and instruction sheets for the schools to access online. 

The inspiration for ’The Potato Heads’ project was a Mexican group of revolutionaries called the Zapatistas (a socialist revolutionary movement, mainly active in Mexico) who use the internet and art as their chief method of publicising their work. The project co-ordinator was interested in how you can get other people to take notice of what you are doing using methods other than protesting and marches, and the Zapatistas use humour, art and the internet to spread their message for social change. This was reflected in NVA’s creative process with participants in the project, as they used art to provoke collective action.
The Learning Programme was based around the concept that all the pupils are part of a group of green activists called ‘The Potato Heads’. They were each headed up by a fictional leader designed by the pupils (the leaders were given names, characteristics and superpowers). Pupils talked about change, and how you make change happen, and about what activists do. They also covered how you get other people to take notice of what you're doing, beyond the usual approaches like protesting and marches, highlighting that actions can be witty / art based. The project looked at some of Banksy's work as examples, and Nick Mellville, an Edinburgh based poet, led some workshops about poetry, linking to slogans about what the pupils wanted to change, and how they could communicate these desires succinctly and engagingly. The pupils were also asked to do some research into why growing food at home might be a good thing and into areas around the environment and reducing emissions.  

All pupils were invited to the culmination of the project at NVA’s Glasgow Harvest at the Tramway in Glasgow on the Saturday 28th August 2010. At this celebration of urban growing, the pupils were invited to cook their potatoes as part of the ‘Double Rubble Chip Challenge Competition’.


	Planning and development

	Planning was largely carried out by NVA – they set the agenda through the Glow Group activities. Schools made some changes to suit the children involved, breaking down activities to make them best suited for pupils. 

NVA saw the project as an opportunity to use social media tools in a social action project, felt it would be really good to experience using Glow, and saw potential for the project to empower young people. They were already working on the SAGE project, so it felt like a natural link to focus on food production and growing food locally. 


	Impact on approaches to learning and teaching in schools

	New teaching approaches, skills and knowledge acquisition

Staff from the schools that we spoke to who were involved in the project said that it had been interesting to get pupils involved in growing a plant themselves, which was not something they had done before, that the focus on environmental/green issues was fairly new, and the focus on more hands-on learning/teaching was good.  

The project co-ordinator felt that teachers had enjoyed taking part in the project, and that it had been a different way of teaching for some of them, but said she would be surprised if teachers came away from the project with many new skills, as most teachers had not put that much time into the project. 

Increased creativity and types of learning promoted 

Teachers at the primary school we consulted with said that using Glow had definitely helped with creativity. They also felt that the project overall had leant itself to teachers being creative. 

The project used active learning and group work and was inter-disciplinary. Pupils were given responsibility and some control over their own learning. The project also used Glow to connect schools with each other. 

Supporting implementation/approach to CfE

The one survey response to this project came from one of the secondary schools involved, and it stated that the impact of the project on realising cross-curricular links and engaging in interdisciplinary working was minimal. The response said that the project had contributed to the practical implementation of CfE to some extent. 

The lead teacher from one of the primary schools involved felt that the project incorporated many wider aspects of CfE, so in this way it had supported implementation of the new curriculum. As a result of the project they said that the school had been trying to do more cross-curricular activities, and had also been referring back to the project quite a lot, so these were the main benefits. They also stated that the pupils had really enjoyed using Glow during the project, and this had encouraged staff to try to get more up-to-speed with Glow. Staff from this primary school also said that NVA had been really flexible in their approach, which they had found really helpful, as sometimes arts organisations can come in to a school and are very inflexible and unwilling to adapt their plans to the needs of the pupils/teachers/school. 

The teachers we consulted with from the other primary school involved did not think the project had had that much impact, as they were already using a CfE approach, though they said the project had got the attention of the whole school, so perhaps it contributed in that way. They were clear that the project had direct links to CfE however. They felt that the main benefit to the project was having an outside body come in and deliver part of the curriculum, which gave children the opportunity to learn through doing. 

New relationships 

The relationships between the schools and NVA were all new, however the NVA project manager did not feel that the project would result in long-term links between the schools and the arts organisation. One of the primary schools felt that there was potential to develop their link with NVA, and the project had also encouraged them to think about linking up with their transition school, using Glow Meets. The survey return from one of the secondary schools involved said that working with NVA had been quite positive. 


	Impact on pupils’ learning experiences

	New skills and knowledge acquisition for pupils

Pupils learned or improved a number of skills and acquired new knowledge during the project, including:

· an understanding of how to grow things and cooking;

· more knowledge of food and food production, climate change and globalisation;

· understanding of social action/change, and taking control;
· working together and teaching other young people;

· poetry, drawing and photography;

· using Glow; and

· attending the Glasgow Harvest Event at The Hidden Gardens.

As a result of the project 100% of pupils grew something, 100% used Glow is some way and 60% took part in a Glow Meet. 

The Headteacher and pupils from one of the primary schools said they had got a great deal out of the project  - they loved looking after the plants, having something to show for their efforts and showing younger pupils what they had been doing and having a level of responsibility. All of the pupils that we consulted with said they would like to do more projects/activities like this one in future, and the teacher was also very enthusiastic about using the arts in teaching again (the project had definitely encouraged them to use local arts organisations again), saying that he thought it was vital, as it provides pupils with a more rounded education and improves their experiences. 

The teacher from the other primary school said that the pupils had enjoyed working with the arts professionals, and learning using creative methods. 

The NVA project manager said that the young people involved had all been very enthusiastic and seemed to have enjoyed doing something different involving expressive arts. 

Different types of learning promoted 

The project included a lot of group work and active learning, was quite ‘hands-on’, and it empowered young people to take control of their own learning, with children trying things out for themselves, thinking for themselves, becoming more aware of their responsibilities and putting forward their own ideas/suggestions.  

CfE Capacity Areas and Learning Outcomes

Those that we consulted with felt that the project had supported pupils to achieve progress, to some extent, towards each of the four capacity areas. 

· Successful Learners – during the work of the project pupils became enthusiastic and motivated learners and became open to new thinking and ideas. Pupils became better at communicating, thinking creatively and independently, linking and applying different kinds of learning in new situations, learning independently and as a group and using technology for learning.  
· Responsible Citizens – as a result of the project pupils became more respectful of others and committed to participate responsibly in political and social life. Pupils developed understanding of the world, became more aware of others beliefs and cultures, more able to evaluate environmental and scientific issues, and informed and ethical views of complex issues.
· Confident Individuals – the project increased pupils’ self-respect, and helped them to have more secure values and beliefs. Pupils became better able to relate to others and manage themselves, pursue a healthy and active lifestyle, be self-aware and develop and communicate their own beliefs and view of the world. 
· Effective Contributors – the project supported pupils to work in partnership and in teams and also to become more self-reliant. Pupils had the opportunity to take the initiative and lead, communicate in different ways and in different settings, apply critical thinking in new contexts and create and develop. 

The project supported the Experiences and Outcomes of the following curriculum areas:

· Expressive Arts 

· Health and Wellbeing

· Languages

· Mathematics

· Social Studies

· Sciences

· Literacy and Numeracy across the curriculum




	Impact on arts organisations

	Understanding of schools and CfE

The main lesson that NVA took from the project was that they need to be more open minded about adapting materials to suit the level of different pupils who are involved in a project. There was also a feeling at NVA that there was too little time for planning/consultation at the start of the project, which may have helped with this process. NVA also felt that teachers had viewed them as deliverers of the project, and expected them to do most of the work, whereas the idea of the project was that teachers would work collaboratively on it with NVA, doing extra activities on top of those delivered by NVA. NVA learned that they need to be clearer with teachers about what involvement/time-input is expected of them at the planning stage of the project. Again more time for planning would have helped with this process. 

New relationships 

NVA developed new relationships with ISO/Central Station and the Hidden Gardens during the festival, and they felt that the link with ISO/Central Station in particular could be useful in future. They were also successful in disseminating information on the project to Culture & Sport Glasgow and the five local area Arts Officers. 
NVA felt that the project was too short for any new partnership working to emerge with the schools involved, though the relationship is there now, if any of the schools wanted to do something in future. 

One of the primary schools said the project had encouraged them to think about working with local arts organisations more, though they were not based in the same city as NVA, so this may not result in future collaboration between the school and NVA. 


	Use of Glow

	How was Glow used?

Glow was used to post a series of tasks for teachers to download and complete with their class. During the project two of the four schools communicated with each other using Glow Meets. Within  the schools the young people communicated with each other and their teachers/workshop leaders regarding their growing tasks, to discuss climate change and to post some photographs online.

Issues with Glow

The project was the first time that most of the teachers involved had used Glow, and some felt that the training they received was not very comprehensive, and several of them experienced technical problems when they tried to use Glow. 

NVA had originally intended to work with Glasgow schools due to the geographical reach of the Glasgow Harvest event, but the authority had not yet carried out full Glow rollout, so schools were selected from several other authorities. The run-in time to work with schools to get Glow up and running took longer than anticipated and was complicated. Teachers did not realise the time it would take them either. There were also technical issues which impacted on the success of the project – only two of the four schools were set up to use Glow Meet, and they also had problems uploading material to Glow. 

NVA felt that the software on Glow could be more intuitive. They were concerned that the lack of an intuitive platform could lead to users either giving up, or spend extended periods of time trying to work things out rather than producing and delivering for the project.  Examples of this included: embedding video and setting up notifications and setting up document/image libraries that anyone can upload to.

NVA also commented that the social networking elements of Glow were weak, as very little linked into a newsfeed, so it was difficult to see at a glance what had been updated and where. There were no automated notifications, so project participants did not know when there had been activity in something they were involved in. In addition, NVA felt that information can be hard to find on Glow, and that the software does not incentivise people to find anything - nobody can see what anyone else is doing, so there is no sense of community. NVA recommended that if LTS is to realise the potential of Glow, a more intuitive software solution should be developed. 

Previous and future use of Glow

The project was the first time that most of those involved had used Glow, although the survey response from one of the secondary schools involved indicates that they were already using Glow (less than once a week). The project manager commented that some teachers had felt harassed by being asked to use Glow, and had been reluctant to use it. She also commented that some teachers could have expanded more on some of the activities made available on Glow. However, there was recognition that teachers and classes did not always have time to do so. 

Staff at all of the schools that we had contact with said that the project would/has increased their use of Glow, as their pupils had really enjoyed it when they had used it during the project, and they had seen that it was a great resource for teaching purposes. The pupils that we consulted with agreed that using Glow was a new experience, and said it was interesting, fun and easy to use, that there was nothing they disliked about it and that they would like to use it more in future. 

The project manager at NVA said they would love to do another project on Glow if possible, as they felt it was a wonderful resource with enormous potential when it works as it should. 


	Challenges and key learning

	Challenges

NVA had to make some changes in their approach to the practical development of the learning programme, as they wanted to present a fun site that would engage the students. This was addressed by employing a designer to work with them to design elements/ characters to be used in their Glow Potato Heads site. They had also originally intended to work with more schools in Glasgow but this was not possible due to the schools not yet being ‘Glow-ready’. It was also disappointing for NVA that not all the schools they worked with were able to Glow-Meet.

NVA felt there was a lack of buy-in from teachers in-between the workshops they delivered, and that teachers viewed NVA as deliverers, rather than it being an exchange between teachers and arts professionals. Teachers expected NVA to do most of the work. NVA felt it would have worked better if it had been more of a collaboration. There was also some difficulty in terms of communication with teachers, who could be difficult to contact due to their teaching schedules.  

Key Learning

The impact of the project was positive, and Glow was particularly useful in bringing people from different geographic locations together. However, in retrospect, NVA feel it would have been better to ‘twin’ schools as opposed to ‘group’ schools together as the communication lines could have perhaps been more focussed for the pupils - i.e. each school working with one other school, instead of three schools each.

Other lessons included:

· pupils enjoyed the project, were really enthusiastic about growing something, and liked using Glow;

· teachers needed to schedule time during the week to work on the Glow site independently of the Glow Meets or live workshops;

· it would have been preferable to have a training session for teachers before a Glow programme started for them to take ownership of the programme and integrate it into the curriculum;

· pupils would have benefited from being given email ‘cluster’ groups within their class to link to other ‘clusters’ in the other schools- this would have allowed them to work on tasks together and take away the anonymity of their connections; and

· Glow in Glasgow is still not completely up and running and this impacted on the delivery of the programme.

NVA commented that it would be useful if LTS had knowledge of capacity of schools to use Glow, so it was easier to know what they are capable of when trying to plan a project. LTS have acknowledged that this is an issue: the roll out of Glow with schools has been controlled by local authorities and it was not always possible to deliver support to identified schools. Where access to schools was available these schools received full training and support with Glow.



	Effectiveness of project’s partnership model

	Staff from one of the primary schools said that the project felt a bit rushed, so they did not have much time to talk about it/plan it before NVA came to work in the school. They felt that if there had been more opportunity for this then there could have been more consultation from NVA on what would suit the pupils best, and they could have got a bit more out of it. 


	Sustainability and legacy

	The project manager from NVA was slightly unsure what legacy the project would have, as only time would tell whether projects took forward some of the ideas that the project may have inspired in them, such as interaction with other schools and encouraging young people to grow things. 

One of the primary schools said that the main legacy for them would be having a better idea of how to use Glow, and that they had got to know their pupils better (what they are capable of/opened their eyes to their abilities). They also said they intended to repeat the Potato Heads project next year with a new class, and have developed a sensory garden as a result of the children’s interest in growing and nature. - It appears that the project has really expanded out to other classes and pupils in the school. Some of the pupils have also been teaching the younger pupils about how to grow potatoes, and the school have expanded the theme of ‘growing’ to school-wide activities. They have also discussed the possibility of connecting with a school abroad for another project.  


Taigh Chearsabhagh Museum and Arts Centre – ‘Walking Within Langass Woods’ 

	Project participants

	The Taigh Chearsabhagh Museum and Arts Centre ‘Walking Within Langass Woods’ project aimed to creatively explore the ecology and heritage of Langass Woods on North Uist through poetry, visual art, music and digital technology. The project worked with S2 pupils from one secondary school and P1-7 pupils from one primary school in the Comhairle nan Eilean Siar local authority area. In total 95 pupils participated in the project, the majority of whom were secondary school pupils.  

Other partners in the project were Scottish Natural Heritage, the North Uist Woodland Trust (Urras an Craobh Uibhist a Tuath), Wild Knowledge (outdoor education specialists) and Alec Finlay, Ken Cockburn, Colin Will and Rhodri Davies (Artists), Hebridean Graphics.

We consulted with the following people:

Arts Organisations: 

· two staff from Taigh Chearsabhagh, the Project Co-ordinator and Arts officer (by telephone, Skype and arts organisation survey). 

Teachers:

· one teacher from the primary school involved in the project (by telephone). We were unable to consult with anyone from the secondary school, as the staff involved were not able to arrange a suitable time to speak with us.   
Pupils:

· ten pupils from the primary school involved in the project (using a Glow Meet). 




	Description of project and activities

	Pupils worked with Alec Finlay (artist and poet), Colin Will (naturalist and poet), Ken Cockburn (poet) and Rhodri Davies (musician) to create a ‘letterbox trail’ and ‘word map’ for Langass. This work was used as a basis for the Langass Woods Digital trail using mobile technology and interpretation boards made by the pupils in collaboration with Taigh Chearsabhagh, Scottish Natural Heritage, Wild Knowledge (outdoor learning specialists) and the artists.

Initial workshops on ‘Woodland Management and Biodiversity’ for S2 pupils planned by the teachers and Taigh Chearsabhagh’s Cultural Access Officer, were delivered in the schools by staff from Scottish Natural Heritage and the North Uist Woodland Trust. This was followed by further workshops, activities and field trips to the woodland, led by the artists, and/or Taigh Chearsabhagh staff, teachers, and staff from Scottish Natural Heritage/Hebridean Graphics/Wild Knowledge, including:

· ecology walk with Scottish Natural Heritage;

· nature ramble, tree planting, creative mapping, sculpture work, and creative writing, including Haiku and Mesostic poems;

· development of letter box trail and walkway guide;

· composing music;

· development of a digital guide to Langass Woods using digital handheld devices with GPS, and creating a website;

· making signage for the woodland trail; and

· logo design workshops with Hebridean Graphics.


	Planning and development

	The initial idea for the project began in October/November 2009 when Taigh Chearsabhagh approached the secondary school about doing a project together. At the time the school were planning on doing a project on the woodland but had limited resources to do so. With a focus on environmental art and interest in digital technology Taigh Chearsabhagh saw an opportunity to work on an exciting and innovative project that brought together art, ecology, heritage and digital technology. One of the staff at Taigh Chearsabhagh was a board member at the North Uist Woodland Trust, as was one of the teachers at the secondary school, so there was an existing link there. The possibility of the project was discussed with the secondary school Headteacher and staff from Taigh Chearsabhagh, and it was agreed that they would apply for the Co-Create funding with a view to doing the project. 

An initial trip to the woodland with S2 pupils and teachers was carried out in November 2009 with a view to working on a larger project. When funding from LTS and Creative Scotland was confirmed in January 2010 they began working on the project immediately. The primary school heard about the project shortly after this, and asked if they could also be included, and Taigh Chearsabhagh were happy to include them. The primary school felt that it sounded like a really great project, with wonderful resources for pupils to have access to. 

Taigh Chearsabhagh saw the project as an opportunity to improve their own knowledge of digital media/methods, use Glow, and work with the school on a project they were both keen on. The prospect of using GPS enabled digital devices to develop the woodland guide was seen as interesting/innovative. 

Taigh Chearsabhagh estimated that about 3-5 hours were spent on planning for the project, perhaps slightly more if early discussions are also taken into account.  There were three meetings between partners in the planning stage. 

Taigh Chearsabhagh commented that having the secondary school onboard at start was very useful, otherwise it would have been a real struggle. They were able to help with the details of how it would work, such as planning for trips etc. 


	Impact on approaches to learning and teaching in schools

	New teaching approaches, skills and knowledge acquisition

The project involved extensive work in an outdoor environment, which staff at Taigh Chearsabhagh felt was a new learning environment for the pupils involved. There was also a real emphasis on using digital technology, particularly to create a ‘digital trail’ of Langass Wood using handheld digital devices which used GPS to map the location of items that young people wanted to include in the trail.  Staff at Taigh Chearsabhagh felt that the project had:

· helped teachers to think about delivering teaching in a more creative way;

· been a real learning curve for teachers on what could be done;

· been exciting/inspirational for staff, especially working with ‘experts’, and that teachers had; and

· picked up things from the sessions that they could use again in future.

The Headteacher from the primary school suggested that the project had:

· helped them thinking about delivering teaching in a more creative way;

· encouraged them to do more/think differently; and

· encouraged them to plan more collaborative work in future (the primary school are looking into working with another primary school on a new project.  
Increased creativity and types of learning promoted

Staff at Taigh Chearsabhagh and the Headteacher at the primary school agreed that the involvement of the artists had definitely resulted in a more creative teaching experience, enriching the learning experience of pupils. The Headteacher commented that schools simply cannot provide this all of the time, so the project offered young people a different experience. It was also felt that the project had got staff thinking about teaching more creatively themselves, picking up ideas from the artists, and how they could implement these for themselves in other projects/lessons. 

The project was inter-disciplinary – extending to Languages, Science, Numeracy, English, Art, Music and ICT. They saw the potential for this early on and went with it, covering many areas. Active learning was a large part of the project. 

Supporting implementation/approach to CfE

Those we consulted with felt the project sat well within the CfE, as it was very inter-disciplinary, however it was suggested that because it was the first year of CfE teachers were actually very busy trying to implement the new curriculum, and this project was additional work for them, rather than a help for implementation (perhaps because planning had not allowed it to be incorporated into curriculum). 

New relationships and partnerships
The relationship between Taigh Chearsabhagh and the secondary school was a new one. The primary school had worked Taigh Chearsabhagh previously, but the project formalised this relationship, and both felt it was really useful to have this link, for access to arts professionals. 


	Impact on pupils’ learning experiences

	New skills and knowledge acquisition for pupils

The project developed a range of new skills/knowledge for pupils, including: 

· use of digital technology;

· use of Glow;

· knowledge of nature and natural environment;

· independence and increased confidence;

· innovative art work;

· outdoor education; and

· poetry, music, art and design.

Taigh Chearsabhagh staff and the pupils/teacher from the primary school all said that the pupils had enjoyed working with the arts professionals, and that they would enjoy taking part in a similar project in future. 

Different types of learning promoted 

The project offered pupils the chance to do lots of learning in an outdoor environment, learning from the woodland, which was a new experience. It was very inter-disciplinary and creative, and involved lots of group work and active learning. 
 “it was very different working with artists and not being in the classroom” (primary school pupil).
CfE Capacity Areas and Learning Outcomes

Those that we consulted with felt that the project had supported pupils to achieve progress, to some extent, towards each of the four capacity areas. 

· Successful Learners – during the work of the project pupils were enthusiastic and motivated learners and became open to new thinking and ideas. Pupils were supported to improve their literacy, communication and numeracy, thinking creatively and independently, linking and applying different kinds of learning in new situations, learning independently and as a group and use technology for learning.  
· Responsible Citizens – as a result of the project pupils were supported to become more respectful of others and to participate responsibly in cultural life. Pupils were supported to develop greater understanding and knowledge of the world and Scotland’s place in it, evaluate environmental, scientific and technological issues, and develop informed and ethical views of complex issues.
· Confident Individuals – the project increased pupils’ self-respect and helped them to have more secure values and beliefs and a sense of physical, mental and emotional well-being.  Pupils became better able to relate to others and manage themselves, pursue a healthy and active lifestyle, be self-aware and develop and communicate their own beliefs and view of the world. 
· Effective Contributors – the project supported pupils to work in partnership and in teams,  to take the initiative and lead, communicate in different ways and in different settings, apply critical thinking in new context, solve problems, and create and develop. 

The project supported the Experiences and Outcomes of the following curriculum areas:

· Expressive Arts 

· Languages

· Social Studies

· Sciences (particularly bio-diversity of the local area)

· Technology


	Impact on arts organisations

	Understanding of schools and CfE

Taigh Chearsabhagh found it quite challenging working with the secondary school at times, as there were staff shortages and they had to work with lots of different members of staff. This made it difficult to get hold of people and made project planning difficult. If Taigh Chearsabhagh were to do a similar project in future they would try to allow more time for the planning process to help with these challenges. 

The project also gave Taigh Chearsabhagh more experience of working with pupils and teachers in schools, particularly working in a secondary school. They were able to learn more about working with young people, what to offer them and how. This has helped them to develop their practice in this area, and encourage them to think about doing this more in future. 

This was the first large project that the secondary school had undertaken when they were implementing CfE. Staff at Taigh Chearsabhagh felt that it would have been better if the project had run when CfE was already established, as the project was an added burden on teachers, rather than a help with CfE. That said, doing the project at this time meant that staff from Taigh Chearsabhagh developed a fuller understanding of CfE.   

New relationships 

Taigh Chearsabhagh has developed a new relationship with the secondary school they worked with, which was a new experience for all involved. The project was also their first time doing any consistent length of work with a school(s). This process has improved communication between them, and has also strengthened links between the two schools. The project has also strengthened links between Taigh Chearsabhagh/the schools and the North Uist Woodlands Trust, and Scottish Natural Heritage.  


	Use of Glow

	How was Glow used?

Glow was used to document the project and to create a resource for other schools/pupils wishing to visit the woodland or learn more about its ecology. The content was created by pupils in collaboration with the project partners. The primary school Headteacher and staff at Taigh Chearsabhagh felt that Glow had helped to bring the project to life, allowing pupils to be actively involved in contributing to the project by sharing materials and learning online.

Issues with Glow

They had originally planned to use Glow more, but the teachers did not use it much in the classroom, so they had to revise how it was used slightly – it became a tool for documenting the project and a resource for other schools/groups to use. Pupils developed the content, but it was left largely up to Taigh Chearsabhagh to get it on to Glow, as no one in the secondary school had time to do this.  

Staff at Taigh Chearsabhagh commented that Glow was not an easiest system to use, as it did not work well with Macs, they found it difficult to edit content, and felt it was generally ‘clunky’. One staff member said that Glow felt like a mass storage facility sometimes, however they felt it was gradually improving. 

Previous and future use of Glow
This was the first time that Taigh Chearsabhagh had used Glow. The primary school teacher had used Glow before, but not to a great extent. Some of the primary school pupils had used it before, but mainly for games and looking at what was on in school (usually a few times a week/once a week). 

The Headteacher at the primary school said they were much more inclined to use Glow having taken part in the project, however she acknowledged that greater use could have been made of it during the project. She suggested that more training for staff was needed, as they still felt they were not fully able to utilise it. She commented that the project had proved that Glow works, and that hopefully that would encourage more teachers to use it. 

Pupils from the primary school said they had enjoyed using Glow because they were able to find out about lots of different things, chat to other people, the materials were really good, they thought it was a fun way of learning and pretty easy to use. 
Overall staff at Taigh Chearsabhagh found Glow useful (despite some technical challenges). They felt that projects such as this one, using more visual/creative methods, are really good for developing the use of Glow, and that the more these kinds of projects go on, the more people will use Glow. They themselves have been encouraged to use Glow in the future, and are in discussions with the Council to set up a Taigh Chearsabhagh page/group in Glow. They commented that using Glow had probably been quite daunting for some of the secondary school teachers, but that there had definitely been some progress, with a number of teachers trained and more confident now, which will influence others. 


	Challenges and key learning

	Challenges

Taigh Chearsabhagh commented that the initial challenge was combining the use of digital technology with art and education to engage with local woodland, as this was the first time they had undertaken a project combining these elements. The arts organisation staff were satisfied that they had managed to overcome this challenge.  

There were some technical issues that were frustrating at times, particularly with the use of Glow, however those we consulted said LTS were good at supporting people with these problems. 

Another challenge was that the secondary school that the project worked with lost 11 members of staff over the summer holidays, before the project got started properly the following term. This meant staff at the school were required to fill in for teachers who had left, and they had very limited time to work on the project. It also made communication with the secondary school difficult, as staff were often unavailable for consultation. 

The project would have been better if there had been more time for planning and prep work on behalf of the teachers, but also in conjunction with Taigh Chearsabhagh.  On top of this, teachers perhaps did not realise the time/planning that would be involved in the project. 

It would also have been beneficial to allow more time for the project in the curriculum, rather than fitting it in around time-tabled lessons ad hoc. This issue is linked to the limited planning that happened – more planning may have enabled this to happen. Teachers would have liked to have had more time for follow-up activities in class. It was also felt that the project may have been easier if it had not occurred when the secondary school was in the process of establishing CfE. 

Key Learning

Key successes of the project were:

· new/enhanced partnerships between the arts organisation and schools;
· use of digital technology to engage pupils in the arts and local environment;
· the positive impact of the artists involved in the project;
· the encouragement of creative teaching methods;
· the creation of a lasting resource that can be used again; and
· increased use and enthusiasm for Glow.
Staff at Taigh Chearsabhagh felt that the support from LTS had been exceptional, and their advice had been very helpful. They hope to be able to work on projects with a similar level of support again. They commented that usually you get funding, but no support, but the Co-Create project was very different. They also said the chance to meet other Co-Create projects was very helpful. 


	Effectiveness of project’s partnership model

	Staff at Taigh Chearsabhagh felt that the various different groups that were involved, and the different knowledge each of them brought to the project, were really beneficial and vital to the success of the project. It added a wide range of expertise for the teachers and pupils to learn from, and fed into the work of the schools well. 

The project manager at Taigh Chearsabhagh commented that a lesson from the project was to keep everyone as informed as possible throughout, particularly when there are so many people involved. Involving people as much as possible helps to make the project a success, however communication should still be kept as simple and clear as possible. 

The primary school Headteacher was complimentary about the management of the project, and said Taigh Chearsabhagh had been flexible about delivery to suit their needs, and was happy with their level of involvement and communication.


	Sustainability and legacy

	New partnerships and links were developed between Taigh Chearsabhagh and the secondary school, and an existing link with the primary school was formalised and enhanced. Those involved hope this may lead to future collaboration. 
The primary school Headteacher said that teachers have had their eyes opened to new methods of teaching, and that they are likely to revisit the project with new groups/classes of children in the future.

The project also resulted in the lasting resource of the finalised letter-box trail and signage, online resources and the digital guide to Langass Wood. These are available for teachers to use again in future, and for other schools/groups to access and use should they wish. Taigh Chearsabhagh will also be able to use these resources in their future work, and hope that they will feed in to research for a future Uist-wide arts and culture digital guide project. 

The project has resulted in an increased use and enthusiasm for Glow, in the arts organisation and with pupils and teachers. This should encourage future use of Glow.    


Visible Fictions – ‘State of Emergency’

	Project participants

	Visible Fiction’s ‘State of Emergency’ Co-Create project worked in partnership with: 

· seven S2 year groups (approximately 650 pupils) and their subject teachers (approximately 70 teachers) from seven schools in seven local authorities across Scotland;

· representatives from the following local authorities: Inverclyde, East Ayrshire, West; Lothian Council, Glasgow City, South Lanarkshire, North Lanarkshire, and Argyll and Bute;

· seven freelance teaching artists;

· and the following additional partner organisations: British Red Cross, the British Army, War Child, BBC and the Scottish Refugee Council.

We consulted the following people:

Arts organisation:
· thirteen staff and artists involved in ‘State of Emergency’  including the Project Director and Artistic Director (four telephone interviews, nine survey responses)
Teachers

· sixteen teachers (three telephone interviews and 13 survey responses)
Pupils

· thirty pupils (eight via Glow Meet and 22 survey responses). 



	Description of project and activities

	In November 2010 the entire S2 year group in the seven schools came off the normal timetable for one week and took part in ‘State of Emergency’ .  This project created a virtual world through five online dramas (webisodes) which documented the lives of a group of teenagers caught up in civil conflict.  The pupils were asked to become involved in the decisions and dilemmas faced by the characters to better understand the consequences of war.  

In preparation for the intensive week school teaching staff were supported by a team of Visible Fictions teaching artists to create resources through the Glow network, linking up with other schools across Scotland.   The project encouraged teachers to creatively enhance all curricular areas and Visible Fictions supported them to find the right approach for their subject and explore how it could link with other curricular areas through the themes of war and conflict.  This structure means the skills developed during the project will remain within the schools with the prospect of the project being delivered by the staff teams for the years to come.   Examples of classes were: 

· a Home Economics department in one school working alongside a local organic farmer to explore what food could be grown if the area was cut off from the rest of the world and then cooking from a ration bag;
· the Maths department in one school exploring volume and weight through a dynamic exercise that asked pupils to think about what they needed in the event of fleeing their home land - packing a bag full of essentials to survive an emergency situation;
· the Science department teaching water filtration by sourcing water from the local burn and using a pair of tights to make it suitable for drinking;
· PE staff using role play techniques to explore Democracy and Regime;
· the Computer Studies department allowing the school internet system to be taken over by the underground newspaper;
· the Technical department worked with a survival expert to explore shelter and fire building in the local woods and the army setting up an outdoor assault course;
· critically analysing war art and photography from different periods and discussing the emotions the art provoked;
· role play exercises, with groups of pupils becoming aid workers/ refugees/ press corps/ army personnel/ besieged - within each role pupils participated in a variety of activities designed to enhance their understanding of the reality of life for people caught up in a state of emergency; and
· talks and workshops with a range of external agencies and partners, including the Red Cross, Scottish Refugee Council, the Army, a human rights lawyer.


	Planning and development

	Teachers, or Head Teachers, were involved extensively in planning how the project would look and work in their particular school and within their subject area; developing activities and resources to be used during the intensive week; and finally, delivering the project.  The input in terms of planning time for teachers was quite extensive, representing between 11-20 hours for most teachers, although less for others. In a number of schools, teachers from all subject areas involved met together to do the planning along with senior management; in one school, the Head Teacher was the main person involved in planning activities with the teaching artist and with Visible Fictions – this resulted in subject teachers at the school feeling detached from the planning process. Teachers were guided throughout this process by a teaching artist, assigned to each of the seven schools – their role was to support teachers to think of creative, innovative and active activities for pupils to take part in which covered and cut across each area of the curriculum. 
Pupils were not involved at all in planning, and to a very minimal extent in project delivery – this was crucial to the success of the project, to build suspense and excitement amongst pupils and keep them guessing about what every day would bring. For this reason, all partners feel the project would not have been as successful if pupils had been more involved in planning it.
As a result of how the project was planned, there was significant variation between schools in terms of how ‘‘State of Emergency’ was implemented within their school – some kept time-tabled subjects, but ensured each addressed or related to war and conflict-related themes; other schools came completely off-timetable for the whole week and had a very active, fluid week of activities related to the project’s themes. Schools were encouraged to communicate with each other throughout the planning process, via Glow, to share ideas and resources for different subject areas. 


	Impact on approaches to learning and teaching in schools

	We interviewed three teachers, from separate schools and received survey responses from a further 13 teachers representing a further three schools; additionally we reviewed evaluation responses collected by Visible Fictions from teachers at each of the participating schools. The majority of teachers found ‘State of Emergency’  to be a ‘very useful’ teaching resource; only one teacher said that they had not found the approach to be useful. The majority of teachers also felt that ‘State of Emergency’  had had quite an impact in terms of improving pupils’ engagement with classroom activities; some felt the impact was significant. 

New teaching approaches, skills and knowledge acquisition

For all teachers, using the dramas portrayed in the webisodes as a basis to drive curriculum activity for a week was a completely new approach to learning and teaching activity. Although one teacher felt things could have been improved by some live interaction with the actors playing each of the characters. Teachers felt the webisodes were of very high quality and that they offered a unique focus for the week, exploring a range of interesting and inter-disciplinary issues which allowed teachers to plan and link related activity across all subjects of the curriculum resulting, in some cases, in a truly inter-disciplinary learning experience (to varying extents in each school). 

Other approaches such as taking a whole year group off-timetable to such an extent represented new approaches to teaching for some schools; others said they had come off time-table before for whole year group activities, but that this had not been on as ambitious a scale as with ‘State of Emergency’ ). One teacher commented that having the whole year group working so closely together for a full week helped pupils learn a lot about each other, including each other’s strengths and weaknesses and how best to work together.  While many schools had used some form of active learning/task-based approach to teaching in the past, this had not previously been done to the extent managed during ‘State of Emergency’  week.

Increased creativity and types of learning promoted

A few teachers said the project represented a new approach to working in partnership with arts organisations, artists and other external bodies, which felt more collaborative and creative. Schools felt having a dedicated teaching artist to support all their project planning and delivery gave them confidence to realise their ideas and be more creative – there was a sense that the teaching artists were able to inspire teachers and also to encourage them to be more ambitious in their plans. One teacher commented that the project had made teachers in the school realise how innovative they could be and that the teaching artists had helped generate ideas and let the teachers take them forwards. 
Supporting implementation/approach to CfE

All teachers felt ‘State of Emergency’  absolutely embodied a CfE approach and had therefore made a contribution towards their school’s approach to CfE although the teachers we spoke to did not feel the project had impacted significantly on the school’s implementation of CfE approaches. Some teachers felt that the project had demonstrated the extent to which inter-disciplinary working is possible within schools and would make them think about further inter-disciplinary opportunities in future.

One teacher described the project as a “springboard” to future similar activities, saying next time the school would set their sights higher and try something with the whole school. One teacher said their school was struggling with CfE and that the project had not really helped get them any further along. Teachers felt the project had supported them to realise how ambitious they could be in terms of active and inter-disciplinary learning, however there was recognition that a ‘State of Emergency’ approach could not be sustained throughout the school year or with particular frequency due to the planning and resource required.

New relationships and partnerships
For most schools, the relationship with Visible Fictions was a new one which may be built on in future. Schools also developed close relationships with their teaching artist; one school had already arranged to plan a future initiative with their teaching artist. Similarly, relationships between the schools and some of the external organisations (the British Army and the British Red Cross etc) were new and some of the schools intend to organise activities with these organisations again. 




	Impact on pupils’ learning experiences

	All teachers consulted felt ‘State of Emergency’  had had a positive impact on pupils’ learning experiences, and all teachers felt the project had opened pupils up to new types of learning experiences. Teachers also said that the project had demonstrated to pupils how fun and interesting learning can be. Teachers said that all feedback received from pupils had been ‘mainly positive’. 

A number of schools noted a small increase in attendance, improvements in behaviour and reductions in punitive exercises carried out during the intensive week period because, as one teacher put it, “pupils were busy and engaged with new stimuli to motivate and enthuse them”. This suggests the project was successful in engaging pupils who are often otherwise ‘disengaged’ from school activity. 

New skills and knowledge acquisition for pupils

Pupils’ participation in ‘‘State of Emergency’ ’ supported them to develop the following new skills and knowledge, much of which would be helpful to them in the future, particularly in terms of helping them think about career paths they might follow:

· decision-making and problem-solving skills because a number of tasks require them to make quick decisions in response to mock conflict situations;

· respect for other people, no matter where they come from;

· how lawyers are involved in promoting and protecting human rights; 

· “there’s more to the army than just fighting” – discipline and working as a team; and
· prioritisation skills.
Pupils felt the Co-Create project had helped them think about a number of things very differently and also about things they had not thought about before, such as:

· how comfortable their life is and how this contrasts with others who face more hardship;
· how some people struggle to meet their basic needs when they have luxuries like X box game consoles;
· what their personal priorities are in life; and
· whether there is ever a legitimate case for war.
A couple of teachers felt the project had been effective at developing pupils’ presentation skills and confidence in presenting, as during the week they had to make presentations to small groups, presentations to the rest of the school, and at the end of the intensive week, some pupils represented their school to present to the other participating schools via Glow Meet. Teachers also felt the project had been successful at promoting leadership skills amongst pupils due to the many opportunities for different pupils to lead different groups and activities and be supportive of others. One teacher described the project as “edu-tainment” because the pupils were enjoying the activities so much they did not realise they were learning.

Pupils described the week as mentally and physically challenging. They would all like to participate in something like this again, primarily because of the physical and active learning the project promoted.

Different types of learning promoted

Pupils particularly enjoyed the following aspects of the project:

· working in groups and making group decisions such as what to do in war situations: what to pack for an emergency and who to save;
· learning in a really active way – pupils said “it was a lot better” than their normal way of learning; that they enjoyed the unpredictable nature of the learning because they didn’t know what to expect each day; and that “this way of learning lets you take more in and is more fun”;
· using their own mind and being able to discuss and debate interesting topics around: children’s rights; refugees and conflict resolution; 
· engaging with external organisations and individuals, such as the Army, British Red Cross and a visiting human rights lawyer; and
· sharing experiences with other schools.
Another teacher commented that pupils had found the webisodes to be very moving and that they had stimulated them to be quite reflective, thinking about how they and their family would be affected by civil unrest – pupils said the project had made them think more about how people are affected by global issues covered in the news.  

CfE Capacity Areas and Learning Outcomes
Teachers and art professionals felt the project enabled pupils to learn in a very active, task-based and inter-disciplinary way which the majority of pupils engaged very well with. A couple of teachers and arts professionals commented that the project had been highly effective at promoting independent thought and debate around significant issues related to war and conflict.
The project contributed significantly to all of the following four capacity areas:

· Successful Learners - as a result of increased engagement and motivation for learning due to the active and task-based nature of project activities;
· Confident Individuals and Effective Contributors:  debate and discussion, as well as presentation were activities and skills promoted throughout the week, helping pupils to be more confident, effective contributors; and 
· Responsible Citizens - the issues of war and conflict gave pupils an understanding and appreciation for how life is elsewhere in the world, supporting them to be more responsible citizens.

The project supported a greater appreciation for how curricular subjects interact and crossover and the relevance of each in ‘State of Emergency’ . The project supported Experiences and Outcomes in the following curriculum areas:

· Numeracy; 

· Health and Wellbeing; 

· Literacy; 

· Expressive Arts; 

· Social Studies; 

· Religious and Moral Education; 

· Technologies; and

· Sciences.



	Impact on arts organisations

	As keen proponents of active learning and rich task-based learning involving the arts, Visible Fictions used the Co-Create opportunity to test out their aspiration to use the arts as a way to promote and create a genuinely inter-disciplinary, exciting approach to learning, designed to actively engage all pupils, even those schools which sometimes struggle to engage. The successful completion of the Co-Create project gave them the opportunity to pilot this approach and has given them confidence to pursue similar ideas of such an ambitious scale within schools in future. The success of this project will allow them to persuade other schools to participate in similar activities.

Understanding of schools and CfE

Visible Fictions is highly experienced at working in schools. From that point of view the project did not have a substantial impact on the organisation, in terms of their approaches to working with schools, working with pupils, or their understanding of CfE, of which they already had a strong awareness. Outcomes for the arts organisation include the following:

· greater understanding of the potentials of Glow and increased enthusiasm for use, as well as better awareness of its limitations and school attitudes towards Glow;
· better understanding of the complexity of timetabling issues and the planning and thinking required by schools to enact a project such as ‘State of Emergency’ ;
· recognising that schools have to drive initiatives such as Co-Create to ensure success; they have to have ownership for the endeavour to be successful;
· greater appreciation of needs of school to risk assess and to pin down and plan out where each pupil is at all times when doing something so different to usual; and
· planning, preparation and a good lead in time are crucial.




	Use of Glow

	How was Glow used?
‘State of Emergency’  used Glow in the following ways:

· some schools watched the webisode dramas via Glow (others had to watch them on DVD due to issues with local authority Glow infrastructure);
· teaching artists and school teachers posted ideas for class activities and resources they had developed on the Glow noticeboard to share with other schools;
· some use of the discussion forum by schools to share experience and update other schools and Visible Fictions on progress in terms of project planning;
· evaluation surveys conducted using Glow; and
· a Glow Meet between the seven schools on the final day of the intensive week.
Issues with Glow
The project encountered a number of problems when using Glow:

· teachers required additional training to ensure they were aware of and could effectively use Glow – schools were less advanced in use of Glow than Visible Fictions expected;
· resistance to using Glow by some teachers who had had poor experiences or feel it is unusable – Visible Fictions were able to overcome this to some extent by offering additional support;
· IT capacity and capabilities at Local Authority level hindered effective use of Glow by schools – this was the biggest single challenge which affected ‘State of Emergency’ . Key problems included:

· lack of bandwidth (consequently the majority of schools had to watch the five webisodes by DVD rather than Glow);

· lack of computers, whiteboards, speakers and microphones in schools;

· level of security and firewalls in schools – some teachers needed three passwords before they could access Glow;

· lack of Glow IT support within schools; and

· one school was unable to use Glow Meet function as the Local Authority did not allow Marratech to be downloaded.

Previous and future use of Glow
Teacher responses to our survey suggest that half had used Glow before the project and half had not. The majority of those who had used Glow before, only did so less than once a week. The majority of teachers said their use of Glow would not increase as a result of engagement in the project.  As the focus of ‘State of Emergency’  was to get teachers using Glow, there were minimal opportunities for pupils to use Glow meaning the project had minimal impact on pupils in respect of Glow. Where pupils had used Glow, they were generally more positive about using Glow than teachers and hoped they would use it more in future.  They had the following to say about their previous and current use of Glow:

· they find it quite easy to use although do not use it that often;

· they enjoy chatting with other schools;

· you can get work sent home via Glow if you are ill which is helpful; and

· they like that that you can customise Glow to suit your preferences.

Glow was a new experience for some of the Teaching artists, although Visible Fictions staff had some experience of using it – artists and staff at Visible Fictions developed a greater understanding of and enthusiasm for the potentials of Glow, as well as a better understanding of its limitations which will inform their future use of Glow in schools. While the project demonstrated to schools how Glow can be effectively used within classrooms and schools, many of the issues mentioned above are likely to limit future use of Glow by the schools.


	Challenges and key learning

	Challenges
Visible Fictions experienced the following main challenges in delivering ‘State of Emergency’ :

· the IT support and capability (in terms of broadband) available to schools at Local Authority level affected the effective functionality of Glow;
· negativity and lack of enthusiasm by teachers to use Glow - as a result most of the shared ideas and resources posted on Glow were put up by teaching artists, rather than by the teachers as intended: 
“after several months of support and nurturing from Visible Fictions, teachers began to understand the functionality of Glow” (arts organisation staff member);
· due to delays in production, the webisodes were only made available to schools a week before they were shown (although scripts were provided earlier than this)– this made some teachers anxious as they would have preferred longer to familiarise themselves with the material and plan their resources and classes accordingly;
· struggling to convince all schools to come off timetable for the whole week and buy completely into the ethos of the project – some schools were not willing or able to allocate the required amount of planning and preparation time to the project, resulting in a “watered down version” of what could have been achieved; and
· constant negotiation with schools to allow time and space for teacher steering groups to come together. When teachers were allowed the time to collaborate effectively, planning progressed quickly, however outside these meetings, some teachers struggled to find the time to dedicate to the project. This was resolved by arranging in-service days at the schools throughout the project and getting the teaching artist to liaise with their school to ensure agreed tasks were completed. 

Key learning
Learning from the above, future delivery of the same or a similar project would include:

· being more realistic about school ability and capacity to use Glow, allowing more time at the beginning to support teachers to be confident users of Glow;
· convincing schools of the benefits of having a teachers’ steering group to co-ordinate project planning and activity, supported by in-service support days; and
· enabling schools to see the webisodes further in advance


	Effectiveness of project’s partnership model

	Generally teachers, teaching artists and Visible Fictions were in agreement that the partnership model adopted by the project was effective – the successful implementation of such an ambitious project as ‘State of Emergency’  in the seven schools is proof of the success of the model. Key to the success of the model is the lengthy communication and planning that took place between schools, teaching artists and Visible Fictions in order to conduct the intensive week.

Having a teaching artist in each school meant each school had tailored support and a key person to contact; it also meant schools could adapt the ‘State of Emergency’  approach to best meet the need of the school and pupils and build on the strengths and resources locally. This approach resulted in schools being in charge of project delivery, but with support from both a teaching artist and from other Visible Fictions project staff. This was vital given the logistical issues the schools had to plan for during the intensive week.

The approach worked particularly well when teachers worked together within the school and held regular internal planning meetings (teacher steering group meetings) involving the teaching artist and school management staff. Only one teacher we consulted said that subject staff had not been involved in the planning until quite near the intensive week as the Head Teacher had been co-ordinating everything independently – this resulted in teachers at this particular school feeling disengaged from the process when they would have preferred greater involvement.




	Sustainability and legacy

	By supporting schools to develop their own approach to ‘State of Emergency’  through the support of teaching artists, the skills developed during the project will remain within the schools with the prospect of the project being delivered by the staff teams in future years. Having been given the confidence that they can achieve such an ambitious project, schools who participated this year feel able to carry out the project again. These schools will be able to share their learning with other schools and instil enthusiasm to try similar approaches to active, cross-curricular learning – the resources used during ‘State of Emergency’  can be accessed via Glow at any time.

However, for new schools to adopt the approach in such an effective way, external support from Visible Fictions and their team of teaching artists is likely to be required, which would require additional resourcing for the approach to be sustained. 




YDance – ‘Supporting Higher Dance through Glow’
	Project participants

	YDance worked in partnership with: four PE teachers and their classes of Higher Dance pupils (45 Senior phase pupils from S4 upwards) at four Scottish secondary schools, including two schools in Dumfries and Galloway, one school in East Dunbartonshire, and one in Renfrewshire; a media company to design their microsite; and with local authority representatives at Dumfries and Galloway, Renfrewshire and East Dunbartonshire councils.

We consulted the following people:

Arts organisation:
· two staff from Y Dance including Project Director and the Marketing Manager (via Glow Meet and survey response.)
Teachers

· three teachers (two telephone interview and three survey responses.) 
Pupils

· three pupils (survey responses.)


	Description of project and activities

	YDance had worked with the teachers on a previous project, ‘Aim Higher’, where they trained PE teachers to deliver the Higher Dance course independently in schools not previously subscribed to the course. The Co-Create project built on ‘Aim Higher’, fusing dance with technology, to provide innovative live CPD support to teachers through Glow Meet to support their delivery of Higher Dance in a more ‘hands off’ way. CPD sessions covered African, Alternative Contemporary, Contemporary and Jazz dance styles. The project also:

· developed a microsite to host dance-based resource zones for pupils and teachers within the YDance Glow group; 

· organised a Festival of Choreography - pupils from different schools shared their choreographies through Glow Meet;

· hosted online question and answer sessions through Glow Discussion Forum; and

· delivered 10 hours of YDance-led tuition within each of the schools, focusing on a dance style of the school’s choice.


	Planning and development

	YDance already had good existing relationships with the teachers involved in the Co-Create project, and a good understanding of their needs in terms of support for Higher Dance delivery – this helped facilitate the success of the project and allowed partners to adapt to challenges and difficulties along the way. One of the drivers for setting up the Co-Create project was feedback from the teachers on their need for further support to deliver the Higher Dance qualification.

One teacher said they provided input at the pre-application stage in shaping the Co-Create project and was subsequently involved throughout the project; other teachers were consulted and involved in shaping project delivery throughout the project, through weekly Glow Meets and regular communication, resulting in a fairly flexible and collaborative approach to project delivery between YDance and the schools. 

Pupils were not involved in initial project planning and development – neither teachers nor arts professionals felt pupil-involvement at this stage would have necessarily added anything to the project. They felt feeding pupil feedback from this project into future projects was a more realistic and effective way to engage pupils in project planning and delivery. Pupils were, however, consulted on an ongoing basis about which areas of dance interest them – this informed CPD Glow discussions between teachers and YDance, helping ensure the support teachers provided directly aligned with pupils’ needs and interests.


	Impact on approaches to learning and teaching in schools

	New teaching approaches, skills and knowledge acquisition
It is clear from consultation with teachers and YDance that the Co-Create project has had a fairly significant impact on the teachers and schools who have been involved. The virtual and online support from YDance has led to increased confidence and ability in PE teachers to be able to continue to deliver the Higher Dance programme independently in their schools without recruiting specialist support. This has allowed the schools to offer greater opportunities to pupils in terms of a new subject choice while using and developing existing teaching resources. Co-Create has also supported some teachers to deliver aspects of the Higher Dance course they had not initially trained in.

The Co-Create project has provided high quality and innovative CPD support for teachers across a wide range of dance styles and techniques which teachers have found useful and stimulating – those we spoke to feel it has increased their confidence to plan and deliver the Higher Dance course. Teachers and arts professionals feel that without the Co-create CPD programme, the learning and development journey for the PE teachers would not have been as successful, and the progress achieved through ‘Aim Higher’ would have been harder to sustain; one teacher suggested without YDance’s support the school might have been forced to discontinue Higher Dance this year. 

Increased creativity and types of learning promoted

Two of the three teachers we consulted through our survey feel the project has resulted in greater creativity in their teaching practice. Teachers feel the project has supported a more active approach to learning, creating increased opportunities for pupils around peer-assessing, self-assessing, producing material, greater awareness of the performing arts and different dance styles and techniques, and increased skills in terms of choreography and group work. Teachers really welcomed the opportunities promoted through the project to share experiences and learning with other schools and with specialist dance tutors and found these valuable in enhancing their teaching practice. 
“Regular Glow Meets with YDance leaders and other schools involved in delivering the Higher Dance course have enabled me to check teaching outcomes, techniques and stay on track throughout the year. Video examples and written checklists have also helped me to ensure I am delivering to the best of my ability.” (Teacher)
All three teachers felt the project would have a positive impact on future learning and teaching within their schools and hopefully allow them to continue delivering the Higher Dance qualification.

Supporting implementation/approach to CfE

In terms of CfE, two teachers feel the project has supported them to engage in inter-disciplinary working in line with CfE approaches. Teachers feel the project has had some impact in terms of the practical implementation of CfE, but not a significant impact. The project supports the implementation of Curriculum for Excellence in the outcomes for the Expressive Arts and supports the principles of the new curriculum by encouraging young people to explore different subject areas through their choreography. One teacher felt while the project had impacted upon the development of the four capacities for pupils, they do not feel the project has significantly supported implementation of CfE. While it “ticks all the boxes” (teacher), CfE is being rolled out from the bottom up in their school and the project has not really impacted activity across the wider school in this respect.  


	Impact on pupils’ learning experiences

	All teachers consulted said the project had had a ‘large impact’ on pupils’ learning experiences and had offered them opportunities for new types of learning. Teachers reported that feedback from pupils on their involvement in Co-Create had been ‘mainly positive’.  One teacher reported that at a recent parent’s evening, parents had unanimously agreed that their children were enjoying and thriving from the opportunity to study Higher Dance.
All the pupils we consulted would be keen to participate in a similar project in future - two pupils felt the project could not have been improved; one pupil felt that having increased time with professional dancers would have improved the project.

New skills and knowledge acquisition for pupils

The project developed a range of new skills/knowledge for pupils, including: 

· opportunity to study Higher Dance when previously not offered;

· greater awareness and understanding of their own physical abilities, and the physical abilities of others;

· theoretical and practical awareness of a range of different dance styles;

· choreography skills;

· peer review skills;

· learning about what their own bodies can do – biomechanics of the body; and

· increased health and fitness.

Different types of learning promoted

The project promoted the following types of learning:

· solo performances and presenting in front of teachers and peers, including those from other schools;

· working in groups to choreograph and perform routines;

· sharing experiences of Higher Dance to generate enthusiasm throughout the school;

· increased ability to recognise and address their own strengths and weaknesses and those of others;

· opportunity to be inspired by other pupils and professional dancers;

· taking responsibility for designing and managing their own choreography and performance, in groups and solo;

· active learning benefiting health and fitness; and

· some opportunity for inter-disciplinary working as pupils were asked to think about stimuli from other subject areas to inspire their choreography.

Three pupils completed the online evaluation survey. The key things they enjoyed about the project were working with others and the opportunity to work with arts professionals. One pupil also really enjoyed the opportunity to present their work to others. 

CfE Capacity Areas and Learning Outcomes

In terms of learning outcomes, all the pupils we consulted felt the project had increased their confidence and helped them communicate more effectively; two of the pupils felt the project had increased their team working skills. They all felt that the skills and knowledge they had learned through the project would benefit them when they left school, and would be useful to some extent to other subject areas. All had enjoyed being challenged and really enjoyed the opportunity to work in a different way from usual at school. 

Teachers felt the project had supported them to realise the following capacity areas for pupils through teaching the Higher Dance course:

· Successful Learners – pupils demonstrated enthusiasm and motivation to achieve at Higher Dance;
· Confident Individuals – pupils gained increased confidence in their own dance abilities as well as achieving a sense of physical, mental and emotional wellbeing; and
· Effective Contributors – elements of the Higher Dance course, such as peer review, and the presenting to other schools facilitated by the project have supported pupils to become more confident and effective contributors.

The project supported Experiences and Outcomes in the following curriculum areas:
· Expressive Arts: 

· Higher Dance;

· Biology; and

· English.




	Impact on arts organisations

	Understanding of schools and CfE

Education is central to YDance’s work so the project has not had a massive impact for them in terms of learning about how schools operate, although it has helped them develop a use and understanding of Glow, as well as developing their approach to offering support at ‘arms length’. YDance feel the Co-Create project has had some impact on the organisation’s development in the following areas:

· their day to day practice;
· thinking about how YDance support and initiatives can support CfE; and
· their approaches to working with teachers and schools – including greater recognition of the timetabling and other issues/practicalities associated with working in schools and trying to encourage schools to work together. 

They feel the project has had minimal impact on:

· their approaches to engaging pupils; and
· their approaches to working with other partners.


	Use of Glow

	The Co-Create project was seen by all partners as a way to use Glow to further develop and sustain the skills in Higher Dance teachers had gained from ‘Aim Higher’, allowing YDance to provide more ‘hands off’ virtual support to give teachers increased skills and confidence to continue delivering Higher Dance in their schools. Glow was therefore an integral part of YDance’s Co-Create project.
How was Glow used?

YDance used Glow to deliver 15 virtual CPD sessions for the four PE teachers, jointly, through the Glow Meet function. This allowed teachers to watch Y Dance tutors perform live dance techniques and discuss teaching approaches to different dance styles with other teachers and professional dance tutors.  Glow was also used to broadcast a ‘Festival of Choreography’ which linked pupils and teachers from the four schools together to watch and learn from each other’s choreography.

Issues with Glow

The project experienced a number of difficulties using Glow:

· teachers unable to log in initially – received support from Glow team to resolve this issue;
· no internet access from school gym halls preventing use of Glow for live choreography sessions – this continued to be a problem throughout the project and is discussed in the challenges section;
· limited access by pupils due to lack of computer facilities in schools and not having Glow accounts; 
· Glow unable to host video footage – however, an LTS contact resolved this issue; and
· YDance felt that Glow’s functionality was very limited – YDance felt that while the LTS training days offered suggestions on how to brand pages and introduce additional functionality, carrying this out required them to seek support from an external consultant.

Previous and future use of Glow 

YDance had not previously used Glow, and their use of Glow throughout the Co-Create project has had a large impact in terms of increasing their regular usage, engagement with and confidence in Glow; the project has also supported them to recognise and develop wider ICT-related abilities.

All of the teachers had used Glow prior to participating in the project, ranging from daily to less than once a week; all of them said that the project had improved their confidence in using Glow and had encouraged them to use Glow more regularly, with all teachers now using it at least several times a week, if not daily. Teachers expected that the microsite resource would be of great value to themselves and pupils once it is fully launched.
The three pupils who completed the survey did not particularly enjoy using Glow throughout the project and did not feel their use of Glow had increased as a result. Teacher and arts professionals mentioned that issues around pupils’ access to both computers and Glow accounts had also limited pupil-engagement with Glow during the project.




	Challenges and key learning

	Challenges
The initial intention was to deliver live choreography sessions through Glow to classes in each of the schools at a set time each week. This was not possible due to lack of internet connections in school gyms, and difficulties co-ordinating a time to suit the timetables of all schools. YDance responded by visiting in schools person to support choreography classes, and scheduling additional Glow Meet support sessions. While schools would have benefitted and enjoyed live sessions, this actually meant that the schools received more tailored support. Despite this adaptation to the original project plan, all partners felt the project had been a success and that everyone involved had benefitted from the experience. 
“The Co-Create project was a very positive experience. We experienced technical hitches but I can still see the potential in the technology.” (Teacher)
Key learning

In future, YDance said they will have better foresight in terms of logistical issues such as school timetabling and access to technology, including pupil-access to Glow accounts. 
The project has also increased teachers’ confidence and ability to continue to deliver the Higher Dance programme independently in their schools, and has supported a more active approach to learning, creating increased opportunities for pupils around peer-assessing, self-assessing, producing material, greater awareness of the performing arts and different dance styles and techniques, and increased skills in terms of choreography and group work. 


	Effectiveness of project’s partnership model

	One of the key successes of YDance’s Co-Create project is that it enabled non-specialist dance teachers to competently deliver Higher Dance and maximised the potential of the virtual and online support available to them. This was, in part, successfully achieved due to the effectiveness of the partnership model established between YDance and the teachers involved – based on regular communication and flexibility as well as a commitment to support pupils to achieve to the best of their ability in Higher Dance. All teachers found working in partnership with an arts organisation to be a very positive experience and found the partnership model that was adopted to manage and deliver the Co-Create project to be very effective. YDance also found the experience of working in partnership with schools to be positive and felt their partnership model was quite effective in supporting this.


	Sustainability and legacy

	All teachers and arts professionals we consulted felt the project had created innovative and useful resources for ongoing and future use in the delivery of Higher Dance; and would result in continued use of new approaches to learning and teaching within the schools. Two of the three teachers felt the project had resulted in lasting relationships and partnerships, including with YDance and the other participating schools.

YDance are keen to expand the legacy and sustainability through identifying opportunities to promote the microsite to others and explore the idea of expanding to other age groups.  Sustainability of the Higher Dance qualification course in the participating schools will depend on whether the four teachers feel confident and able to continue delivering Higher Dance without specialist support – it is hoped that the YDance teacher and pupil zone resources will assist this. 


� A third primary school from Dumfries and Galloway was initially involved but opted out due to time constraints after the first stage of the project.
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